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“ W h e n  t h e y  [ s t u d e n t  t e a c h e r s ]  d o  i t  f o r
n i n e  o r  1 5  we e k s ,  i t ’s  l i ke  g i v i n g  t h e m  ¼  o f
t h e  p i e c e s  a n d  a s k i n g  t h e m  t o  p u t  t h e  p u z z l e
t o g e t h e r ,”  c o m m e n t e d  a  3 0  y e a r  ve t e r a n  o f
e d u c a t i o n .  N o w  i n  a d m i n i s t r a t i o n  a n d  s h e
h e r s e l f  a  p r o d u c t  o f  t h e  t r a d i t i o n a l  s t u d e n t
t each ing  mode l ,  Debb ie  expres sed  f rus t r a t ion
a n d  c o n c e r n  w i t h  t h e  s t a t u s  q u o,  “ I  d o n’t
t h i n k  t h a t  s t u d e n t  t e a c h e r s  f e e l  t o t a l l y  p a r t
o f  t h e  t e a m .  T h e i r  w e e k s  a r e  f r a g m e n t e d
w h i ch  r e s u l t s  i n  a  s t e e p  l e a r n i n g  c u r ve  t h e
f i r s t  y e a r .”

With l ike minds,  three inter viewed principals
cons idered  the  year long  in te r nsh ip  vs.  s tudent
t e a c h i n g  a  d e f i n i t e  b e n e f i t  t o  K - 1 2  s t u d e n t s ,
“ T h e  y e a r - l o n g  i n t e r n s h i p  f o r m a t  p r o d u c e s
a  b e t t e r  t r a i n e d  b e g i n n i n g  t e a c h e r  a n d  h a s
last ing posit ive impact on grade school chi ldren.
I n  e d u c a t i o n ,  a t  a l l  l e v e l s ,  w e  a r e  g i v e n  t h e
c h a r g e  t o  m a k e  d e c i s i o n s  b a s e d  o n  w h a t  i s
best for our students.” Collectively, they stressed,
“ S i n c e  w e  h a v e  w o r k e d  w i t h  t h e  U n i v e r s i t y
[ o f  I d a h o ]  f o r  3  y e a r s  w i t h  t h i s  p r o g r a m ,
we  k n ow  f i r s t  h a n d  o f  i t s  a d va n t a g e s .  T h e y
inc l ude :

C h e r i  M a j o r
c m a j o r @ u i d a h o . e d u
U n i v e r s i t y  o f  I d a h o

i n t e r n s  a r e  1 0 0 %  b e t t e r  p r e p a r e d  f o r
t h e  c l a s s r o o m .

interns  are  p laced with h ighly  successfu l
p r a c t i c i n g  e d u c a t o r s  a n d  r e c e i v e  a  w h o l e
y e a r  o f  t h i s  t r a i n i n g.

in te rns  have  l i t t l e  t roub le  s t a r t ing  the i r
f i r s t  y e a r  o f  t e a ch i n g.

a s  n e w  t e a c h e r s  t h o s e  t h a t  c o m e  f r o m
a  y e a r l o n g  p r o g r a m  d o n ’ t  r e q u i r e  a s  m u c h
“hand holding” mentoring from the principal
a n d  p e e r s  . . .  t h e y  a r e  c o n f i d a n t  w a l k i n g
i n t o  t h e i r  f i r s t  c l a s s r o o m .                          .
                                                                .

a  f e w  i n t e r n s  w e r e n ’ t  r e a d y  a f t e r  j u s t
a  s e m e s t e r ,  b u t  a f t e r  a  y e a r  t h e y  w e r e .
T h e y  h a d  t h e  t i m e  t h e y  n e e d e d . ”

P r o f e s s i o n a l  D e v e l o p m e n t  S c h o o l
B a c k g r o u n d

I n  a  1 9 9 5  r e p o r t ,  To m o r r o w ’s  S c h o o l s  o f
E d u c a t i o n ,  t h e  H o l m e s  G r o u p  a d v o c a t e d  t h e

A b s t r a c t
T h i s  a r t i c l e  e x a m i n e s  t h e  b e n e f i t s  o f  y e a r - l o n g  f i e l d  e x p e r i e n c e s  a n d  r e v i e w s  t h e  p e r c e p t i o n s  o f

t h o s e  i n v o l v e d  i n  p a r t n e r s h i p s  b e t w e e n  p u b l i c  s c h o o l  d i s t r i c t s  a n d  t h e  U n i v e r s i t y  o f  S o u t h e r n  M a i n e
a n d  U n i v e r s i t y  o f  I d a h o - C o e u r  d ’  A l e n e .  R e s e a r c h e r s  f o u n d  t r a d i t i o n a l  s t u d e n t  t e a c h i n g  t o  b e  i n s u f f i c i e n t
a n d  i t  c a n  b e  b u r d e n s o m e  f o r  s c h o o l s .  W i t h  t h e  d e m a n d s  o f  N C L B,  y e a r l o n g  i n t e r n s h i p s  w i t h i n
s c h o o l — u n i v e r s i t y  p a r t n e r s h i p s  c r e a t e  m u t u a l l y  b e n e f i c i a l  l e a r n i n g  e n v i r o n m e n t s  f o r  K - 1 2  s t u d e n t s ,
i n - s e r v i c e  t e a c h e r s ,  a d m i n i s t r a t o r s ,  u n i v e r s i t y  f a c u l t y ,  a n d  u n i v e r s i t y  i n t e r n s .

N o t e :  T h i s  a r t i c l e  w a s  a c c e p t e d  f o r  p u b l i c a t i o n  u n d e r  2 0 0 4  s u b m i s s i o n  g u i d e l i n e s
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need  fo r  un ive r s i t i e s  and  schoo l s  o f  educa t ion
a d o p t  a n  a p p r o a c h  t o  t e a c h e r  p r e p a r a t i o n
t h a t  w a s  “ m o r e  c o m p r e h e n s i v e ,  m o r e  l o n g -
t e r m ,  a n d  p owe r f u l  e n o u g h  t o  k n o ck  a s i d e
o b s o l e t e  t r a d i t i o n s  a n d  c u l t u r a l  n o r m s  t h a t
b lock  the i r  pa th”  (p.  87 ) .   Teacher  p re pa ra t ion
has been defined as “thin, uneven, poor, random,
chaotic, and directionless” (National Commission
on Teaching & America’s Future, 1996;  Zeichner,
1999) .  Marsha Levine (1997) mainta ined teacher
t r a i n i n g  s c h o o l s  w o u l d  m e e t  s t u d e n t  n e e d s
whi le  s imul taneous ly  improving teacher  qua l i ty
b y  r e s t r u c t u r i n g  s c h o o l s  t o  p r o v i d e  t e a c h e r
candidates with authentic learning opportunities.
A f t e r  a  d e c a d e  o f  u n e v e n  t e a c h e r  e d u c a t i o n
r e f o r m ,  m e m b e r s  o f  t h e  H o l m e s  G r o u p,  a
c o n s o r t i u m  o f  n e a r l y  1 0 0  A m e r i c a n  r e s e a r c h
univers i t i es ,  asser ted  that  schools  of  educat ion
c a n n o t  b r i n g  a b o u t  t h e  c h a n g e s  t h e y  s e e k  b y
t h e m s e l ve s  ( T h e  H o l m e s  Pa r t n e r s h i p,  n . d . ) .

Enter  the Profess ional  Development School
( P D S )  m o d e l  c o m p r i s e d  o f  p u b l i c  s c h o o l -
universi ty partnerships and yearlong internships
t h a t  p r ov i d e  d e p t h ,  c o n s i s t e n c y,  q u a l i t y  a n d
focus.  Acco rd ing  to  Tomo r r ow ’s  S c h o o l s ,  a  1990
report of  the Holmes Group, three characteristics
d is t inguish PDSs:  1)  the  deve lopment  of  novice
p ro f e s s iona l s ,  2 )  t he  con t inu ing  deve lopmen t
o f  expe r i enced  p ro f e s s i ona l s ,  and  3 )  r e s e a r ch
and development about the teaching profess ion.
Par tnersh ips  s t rengthen co l l aborat ion between
s c h o o l  p a r t n e r s ,  f o s t e r  a  s e n s e  o f  i n q u i r y
and reflection, and enhance a spirit of  inclusiveness.
I n d e e d ,  Tr i e t e l  ( 2 0 0 1 ) ,  i n  a  r e v i e w  o f  P D S
r e s e a r c h ,  f o u n d  i m p o r t a n t  e v i d e n c e  t h a t  t h e
t ime, effort  and resources committed to creat ing
a n d  s u s t a i n i n g  P D S s  h a v e  p o s i t i v e  e f f e c t s
o n  K - 1 2  s t u d e n t s ,  p r e s e r v i c e  a n d  i n - s e r v i c e
t e a ch e r s .  T h e  p r o g r a m s  i n  M a i n e  a n d  I d a h o,
accord ing  to  an  Idaho midd le  schoo l  pr inc ipa l ,
“ j u s t  beg in  to  t ap  the  po t en t i a l .  Th i s  p rog r am
p r o v i d e s  u s  t h e  o p p o r t u n i t y  t o  m a r r y  t h e
s t r e n g t h s  o f  t h e  u n i v e r s i t y  w i t h  t h e  s t r e n g t h s
o f  t h e  p r a c t i t i o n e r s  i n  t h e  f i e l d . ”

M a i n e

S i n c e  1 9 9 0 ,  t h e  U n i v e r s i t y  o f  S o u t h e r n
Ma ine ,  yea r - long  in te rns  s tudy  in  p rofes s iona l
d e v e l o p m e n t  s c h o o l s  i n  o n e  o f  f i v e  s e l e c t e d
districts within the Southern Maine Partnership’s
30 school  network for  renewing schools.  School
a n d  u n i v e r s i t y - b a s e d  f a c u l t y  j o i n  t o g e t h e r
in  p lanning and coordinat ing  each profess iona l
d e ve l o p m e n t  s ch o o l ’s  p r o g r a m ,  c o - t e a ch i n g
c o u r s e s ,  a n d  m e n t o r i n g  i n t e r n s  i n  c l a s s r o o m
exper i ences  (University of Southern Maine, n.d.).

As part of this pioneering program, university
p o s t - b a c c a l a u r e a t e  s t u d e n t s  w o r k  u n d e r  t h e
g u i d a n c e  o f  b o t h  c o l l e g e  a n d  K - 1 2  s c h o o l -
b a s e d  f a c u l t y  t o  d e v e l o p  s u c c e s s f u l  t e a c h i n g
p r a c t i c e s .  T h e  i n t e r n s h i p  i s  ½  t i m e  d u r i n g
t h e  f a l l  s e m e s t e r  a n d  f u l l  t i m e  d u r i n g  s p r i n g
s e m e s t e r .   I t  c u l m i n a t e s  i n  a  ¾  o f  a  m a s t e r ’s
d e g r e e  a n d  t e a c h e r  c e r t i f i c a t i o n .   I n  a d d i t i o n
to  cour sework  on  campus ,  un ive r s i t y  s tuden t s
a l so  a r e  immer sed  i n  f i e l d -ba s ed  expe r i ence s ,
in teg ra ted  t echno log y  ac t iv i t i e s,  and  seminar s
i n  l o c a l  p a r t n e r s h i p  s ch o o l s .

M a i n e  R e s e a r c h

During the 1995-1998 school  years ,  mult iple
instruments  des igned to evaluate  the Univers i ty
of  Southern Maine program were  adminis tered .
U S M ’s  e va l u a t i o n  s i t e s  i n c l u d e d  2 9  s ch o o l s ;
o f  t h e s e ,  s i x  w e r e  h i g h  s c h o o l s ,  o n e  w a s  a
j u n i o r - s e n i o r  h i g h ,  f i ve  we r e  j r .  h i g h  ( m i d d l e
s ch o o l s ) ,  a n d  1 7  we r e  e l e m e n t a r y  s ch o o l s .
One of four research questions was a comparison
b e t w e e n  t h e  n e w  p a r t n e r s h i p  p r o g r a m  ( y e a r -
long internship) and the old tradit ional  semester
l o n g  s t u d e n t  t e a ch i n g.

R e s e a r c h  Q u e s t i o n :  H o w  d o  t h e  o n g o i n g
r e s t r u c t u r i n g  e f f o r t s  r e s u l t  i n  i m p r o v e m e n t s
in the quality of teacher preparation as evidenced
b y  e f f e c t s  o n  c a n d i d a t e s  a n d  g r a d u a t e s ?

T h e  d a t a  t o  a n s w e r  t h i s  q u e s t i o n  w e r e
t aken  f rom sec t i ons  o f  the  fo l l ow ing  r e s e a r ch
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ins t r ument s :  mentor  t e ache r  su r vey  and  focus
g ro u p s , a n d  a d m i n i s t r a t o r  f o c u s  g r o u p s.   T h e
s u m m a r y  d a t a  a r e  r e p o r t e d  b y  r e s p o n d e n t
g r o u p s .

M e n t o r  Te a c h e r s  ( M a i n e )

Mento r  t e a che r s  r a t ed  p r e s e r v i c e  t e a che r s
in Partnership programs higher than in traditional
p r o g r a m s  o n  n e a r l y  e v e r y  i t e m .   I n  g e n e r a l ,
9 4 %  o f  m e n t o r  t e a c h e r s  r a t e d  P a r t n e r s h i p
preser vice teachers as  more able or s ignif icant ly
more able than preser vice teachers in tradit ional
p r o g r a m s.  O n  s p e c i f i c  i t e m s  m e n t o r  t e a ch e r s
a g r e e d  o r  s t r o n g l y  a g r e e d  ( 8 0 % - 1 0 0 % )  t h a t
Pa r t n e r s h i p  p r e s e r v i c e  t e a ch e r s  we r e  b e t t e r
p r e p a r e d  o n  t h e  f o l l o w i n g :

i m p l e m e n t  a n d  a d j u s t  p l a n s

a l t e r n a t i ve  f o r m s  o f  a s s e s s m e n t

r e f l e c t  o n  t e a c h i n g  a n d  l e a r n i n g

l o n g  a n d  s h o r t  r a n g e  p l a n n i n g  b a s e d
o n  s t u d e n t  n e e d  a n d  d e v e l o p m e n t

b e c o m e  e f f e c t i v e  t e a c h e r s

w o r k  c o o p e r a t i v e l y  w i t h  c o l l e a g u e s

b a l a n c e  t h e  d e m a n d s  o f  t e a c h i n g

use  a  va r i e t y  o f  i n s t ruc t iona l  s t r a t eg i e s

teach for understanding and higher order
r e a s o n i n g

m a n a g e  a  c l a s s r o o m  e f f e c t i v e l y

Two  a r e a s  t h e  m e n t o r  t e a ch e r s  i n d i c a t e d
the  same or  l ess  prepara t ion  than in  t rad i t iona l
programs were involving parents and the community
( 3 9 % )  a n d  s e n s i t i v i t y  t o  e t h n i c  a n d  c u l t u r a l
d i f f e r e n c e s  ( 5 0 % ) .

S c h o o l  A d m i n i s t r a t o r s  ( M a i n e )

S c h o o l  a d m i n i s t r a t o r s  c o n c e n t r a t e d  o n
t h e  q u a l i t y  o f  t h e  p r e s e r v i c e  t e a ch e r s  w h o
were carefully screened before they were admitted
i n t o  t h e  p r o g r a m .   T h e y  f e l t  t h e  p r e s e r v i c e
t e a che r s  i n  t he  Pa r tne r sh ip  b rough t  more  l i f e
e x p e r i e n c e s ,  a n d  w e r e  m o r e  f o c u s e d ,  m a t u r e
and confident than traditional preservice teachers.

S u m m a r y  o f  F i n d i n g s

All  respondent  groups rated the Partnership
p r o g r a m  s i g n i f i c a n t l y  h i g h e r  t h a n  t r a d i t i o n a l
t e a ch e r  e d u c a t i o n  p r o g r a m s.   T h e  q u a l i t y  o f
the candidates, cl inical experiences, and program
organization form the foundation of  the program.
Pa r t n e r s h i p  p r e s e r v i c e  t e a ch e r s  we r e  r a t e d
h i ghe r  t h an  p r e s e r v i c e  t e a che r s  i n  t r ad i t i ona l
p r o g r a m s  i n  n e a r l y  a l l  c a t e g o r i e s .   W i t h i n
t h e  r e s p o n d e n t  g r o u p s  t h e  f o l l o w i n g  a r e a s
were  ra ted  as  par t i cu la r l y  s t rong :  ins t ruc t iona l
p lann ing ,  assessment ,  re f l ec t ion ,  work ing  wi th
colleagues,  instructional strategies,  and teaching
f o r  u n d e r s t a n d i n g  a n d  h i g h e r  o r d e r  t h i n k i n g.
A r e a s  o f  c o n c e r n  f o r  a l l  r e s p o n d e n t  g r o u p s
w e r e  w o r k i n g  w i t h  p a r e n t s  a n d  c o m m u n i t y
i nvo l ve m e n t .  ( M a j o r  &  R i d l o n ,  1 9 9 9 ,  p.  2 2 ) .

I d a h o

I n  1 9 9 9 ,  t h e  U n i v e r s i t y  o f  I d a h o - C o e u r
d ’  A lene  (UI -CdA)  for med  a  un ive r s i t y - schoo l
coa l i t ion involv ing three  major  school  d is t r ic ts
and  f ive  r u r a l  d i s t r i c t s .   T he  Idaho  i n t e r n sh ip
comprises the senior year of a four year baccalaureate
p r o g r a m .   I n t e r n s  a r e  i n  t h e  c l a s s r o o m  f u l l -
t ime for  an ent i re  publ ic  school  year.   Al though
m a j o r  l o c a l  s c h o o l  d i s t r i c t s  w e r e  r e l u c t a n t
t o  p a r t i c i p a t e  d u r i n g  t h e  f i r s t  y e a r  o f  t h e
pa r tne r sh ip  they  p rov ided  p l a cement  fo r  on l y
s e ve n  i n t e r n s.  Ye t ,  a f t e r  j u s t  t h r e e  y e a r s ,  e a c h
reques ted  as  many  of  the  65  in te rns  as  poss ib le
for the 2003-2004 school year. Without hesitation,
a  j u n i o r  h i g h  s c h o o l  p r i n c i p a l  e x p r e s s e d  h e r
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t h o u g h t s  a b o u t  t h e  y e a r l o n g  i n t e r n  p r o g r a m ,
“ Ye a r l o n g  i n t e r n s h i p  i s  t h e  b e s t  t h i n g  t h a t
h a s  h a p p e n e d  t o  t e a c h e r  p r e p a r a t i o n .   T h o s e
f o l k s  r e a l l y  b e c o m e  p a r t  o f  t h e  s t a f f .  N o t
j u s t  s o m e o n e  w h o  c o m e s  i n  t h e  s e c o n d  w e e k
of  school and leaves the second week in December.
T h e y  b o n d  w i t h  t h e  s t u d e n t s ;  t h e y  h a v e  a n
understanding of  what i t  means to be a teacher.”
T h i s  f e e l i n g  i s  e c h o e d  i n  t h e  t h o u g h t s  o f  a n
e l e m e n t a r y  s c h o o l  m e n t o r  t e a c h e r ,  “ G i v e n
the huge challenges that teachers face in education
today, it  is important that student teachers are
more, not less,  experienced” (Hammond, 2002).

I d a h o  R e s e a r c h

Current or past mentor teachers and principals
w i t h  o n e - t o - t h r e e  y e a r s  e x p e r i e n c e  w i t h  t h e
Univers i ty  of  Idaho prog ram were  in ter v iewed
and  su r veyed  dur ing  March  and  Apr i l  o f  2002 .
Comments from individual inter views conducted
d u r i n g  s p r i n g  s e m e s t e r  ( H a m m o n d ,  2 0 0 2 )
t o g e t h e r  w i t h  f i n d i n g s  f r o m  a  q u a n t i t a t i v e
s u r ve y  o f  U I - C d A  ( H a m m o n d ,  2 0 0 2 )  m e n t o r
t e a c h e r s  i n d i c a t e  a  p r e f e r e n c e  f o r  y e a r l o n g
in t e r n s.   Appa r en t  t o  t he  su r vey  pa r t i c i p an t s ,
c l a s s r o o m  c o m p e t e n c i e s  t h a t  d e m a n d  t i m e
to comprehend and ref ine teaching ski l ls  require
more than just  e ight  to s ixteen weeks of  s tudent
t e a ch i n g ;  m o r e  s p e c i f i c a l l y,  i n t e r n s  d e ve l o p
pedagogy that involves ref lection, collaboration,
a n d  a s s e s s m e n t .

T h e  I d a h o  i n t e r n s h i p  f o r m a t  p r o m p t e d
a  p a r t i c u l a r l y  a r d e n t  r e s p o n s e  f r o m  a n  I d a h o
r u r a l  p u b l i c  s c h o o l  a d m i n i s t r a t o r ,  “ I  b e l i e v e
t h a t  t h e  i n t e r n s h i p  i s ,  b y  f a r,  b e t t e r  t h a n
s t u d e n t  t e a c h i n g .   Te a ch e r s  c o m e  o u t  o f
t h e  p r o g r a m  w i t h  s u c h  s t r e n g t h  t h a t  t h e  f i r s t
y e a r  o f  t e a ch i n g  i s  n o t  a n  a r d u o u s  s u r v iva l
s t o r y  a n d  s t u d e n t  l e a r n i n g  i s  k e p t  a t  a  h i g h
l e ve l  w i t h  n e w  h i r e s.” ( H a m m o n d ,  2 0 0 2 ) .

M e n t o r  Te a c h e r s  a n d  S c h o o l  A d m i n i s t r a t o r s
( I d a h o )

M e n t o r  t e a c h e r s  a n d  a d m i n i s t r a t o r s  r a t e d
preservice teachers in the new year-long internship
p r o g r a m  h i g h e r  t h a n  i n  t h e  s t u d e n t  t e a c h i n g
p r o g r a m  o n  n e a r l y  e ve r y  i t e m ( Ta b l e  1 ) .   I n

g e n e r a l ,  6 3 %  r a t e d  t h e  p r e s e r v i c e  t e a ch e r s
i n  t h e  y e a r - l o n g  i n t e r n s h i p  a s  d e m o n s t r a t i n g
grea te r  prof ic i ency  than  semester  long  s tudent
teachers.   On spec i f ic  i tems interns  were  bet ter
prepared than student teachers on the fol lowing:

P a r t i c i p a t e s  i n  s c h o o l  c o m m u n i t y  7 8 %

Crea tes  mean ingfu l  l ea rn ing  exper i ence
7 5 %

P l a n s  l o n g / s h o r t  t e r m  l e s s o n s  b a s e d
o n  s t u d e n t  n e e d  a n d  d e v e l o p m e n t  7 5 %

Aligns lesson plan assessments to objectives
7 5 %

One area mentor teachers and administrators
i n d i c a t e d  t h e  i n t e r n s  a n d  s t u d e n t  t e a c h e r s
w e r e  t h e  s a m e  w a s  t h e i r  s e n s i t i v i t y  t o  e t h n i c
a n d  c u l t u r a l  d i f f e r e n c e s  ( H a m m o n d ,  2 0 0 2 ) .

C o n c l u s i o n s  a n d  R e f l e c t i o n s

P r o f e s s i o n a l  D e v e l o p m e n t  S c h o o l  B e n e f i t s

To d ay ’s  s o c i e t y  h a s  l i t t l e  r o o m  f o r  t h o s e
who cannot read, write, compute, utilize resources,
solve problems, and function as l ifelong learners
i n  t h e  wo r l d  o f  n e w  t e ch n o l o g y,  s k i l l s  a n d
occupat ions (National  Commission on Teaching
& A m e r i c a ’s  F u t u r e ,  1 9 9 6 ) .  S o c i e t i e s  t h a t  d o
n o t  s u c c e e d  a t  e d u c a t i o n  h a v e  l i t t l e  c h a n c e
o f  s u c c e s s  i n  a  g l o b a l  e c o n o my,  a n d  m o s t
schools and teachers cannot produce the learning
d e m a n d e d  by  t h e  n e w  r e f o r m s.  W i t h o u t  s t a f f
knowledge  and resources ,  success fu l  programs
c a n n o t  b e  r e p r o d u c e d .   I n c r e a s e d  g r a d u a t i o n
a n d  t e s t i n g  r e q u i r e m e n t s  o n l y  c r e a t e  g r e a t e r
f a i l u r e  i f  t e a c h e r s  d o  n o t  k n o w  h o w  t o  r e a c h
s t u d e n t s .  “ Yo u  c a n  k n ow  t h e  s u b j e c t  m a t t e r
w e l l  a n d  n o t  b e  a b l e  t o  d e l i v e r  i t  i f  y o u
don’t  know the chi ldren wel l” (Senge,  Cambron-
M c C a g e ,  L u c a s ,  S m i t h ,  D u t t o n ,  &  K l e i n e r ,
2 0 0 0 ,  p.  4 1 ) .   P D S  p a r t n e r s h i p s  o f f e r  n e w
p r o s p e c t s  t o  d e v e l o p  c o n n e c t i o n s  w i t h  K -
1 2  s t u d e n t s .  S ch o o l - u n ive r s i t y  c o n n e c t i o n s
may  we l l  f a c i l i t a t e  r e l a t i onsh ips  tha t  p romote
K - 1 2  s t u d e n t  l e a r n i n g.
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Ye a r l o n g  i n t e r n s  d e m o n s t r a t e  g r e a t e r  p r o f i c i e n c y,  t h e  s a m e ,  o r  l e s s  p r o f i c i e n c y  t h a n
s t u d e n t  t e a c h e r s  i n  t h e s e  a r e a s :

G r e a t e r S a m e L e s s

A l i g n s  l e s s o n  p l a n  a s s e s s m e n t s  t o  o b j e c t i v e s ( 2 1 ) 7 5 % ( 5 ) 1 8 %  ( 2 ) 7 %

A l i g n s  i n s t r u c t i o n  w i t h  s t a t e  a n d  n a t i o n a l
s t a n d a r d s ( 1 7 ) 6 1 % ( 9 ) 3 2 % ( 2 ) 7 %

U s e s  a  v a r i e t y  o f  t e a c h i n g  s t r a t e g i e s ( 1 8 ) 6 4 % ( 9 ) 3 2 % ( 1 ) 4 %

Te a ch e s  f o r  h i g h e r  o r d e r  r e a s o n i n g ( 1 5 ) 5 4 % ( 1 2 ) 4 2 % ( 1 ) 4 %

P l a n s  l o n g / s h o r t  t e r m  l e s s i o n s  b a s e d  o n
s t u d e n t  n e e d  a n d  d e v e l o p m e n t ( 2 1 ) 7 5 % ( 5 ) 1 8 % ( 2 ) 7 %

P r a c t i c e s  e f f e c t i v e  t e a c h i n g ( 2 0 ) 7 1 % ( 7 ) 2 5 % ( 1 ) 4 %

R e f l e c t s  o n  t e a c h i n g  a n d  l e a r n i n g ( 1 9 ) 6 8 % ( 7 ) 2 5 % ( 1 ) 4 %

Wor k s  c o o p e r a t i ve l y  w i t h  c o l l e a g u e s ( 1 9 ) 6 8 % ( 6 ) 2 1 % ( 3 ) 1 1 %

D e v e l o p s / m a i n t a i n s  i n t e r p e r s o n a l  s k i l l s ( 1 4 ) 5 0 % ( 1 2 ) 4 2 % ( 2 ) 7 %

B a l a n c e s  d e m a n d s  o f  t e a c h i n g ( 1 7 ) 6 1 % ( 7 ) 2 5 % ( 4 ) 1 4 %

M a n a g e s  a  c l a s s r o o m  e f f e c t i v e l y ( 2 0 ) 7 1 % ( 7 ) 2 5 % ( 1 ) 4 %

I n v o l v e s  p a r e n t s  a n d  c o m m u n i t y ( 1 6 ) 5 7 % ( 1 0 ) 3 6 % ( 2 ) 7 %

S e n s i t i v e  t o  e t h n i c  a n d  c u l t u r a l  d i f f e r e n c e s ( 9 ) 3 2 % ( 1 9 ) 6 8 % 0

A d j u s t s  c u r r i c u l u m  a n d  a s s e s s m e n t  f o r
d i v e r s e  l e a r n e r s ( 1 8 ) 6 4 % ( 1 0 ) 3 6 % 0

I n c o r po r a t e s  t e ch n o l o g y  i n  i n s t r u c t i o n ( 1 6 ) 5 7 % ( 1 1 ) 3 9 % ( 1 ) 4 %

U n d e r s t a n d s  t h e o r i e s  o f  l e a r n i n g  a n d
d e v e l o p m e n t ( 1 7 ) 6 1 % ( 1 1 ) 3 9 % 0

C r e a t e s  m e a n i n g f u l  l e a r n i n g  e x p e r i e n c e s ( 2 1 ) 7 5 % ( 7 ) 2 5 % ( 1 ) 4 %

P a r t i c i p a t e s  i n  s c h o o l  c o m m u n i t y ( 2 2 ) 7 8 % ( 5 ) 1 8 % ( 1 ) 4 %

( n = 2 8 )         6 3 %       3 1 %      6 %

Tab l e  1 .  S t u d e n t  Te a c h i n g  v s .  P D S  Ye a r - l o n g
I n t e r n s h i p U n ive r s i t y  o f  I d a h o  -  C o e u r  d ' A l e n e  2 0 0 2
Po p u l a t i o n  s u r ve ye d :  M e n t o r  t e a c h e r s  a n d  P r i n c i p a l s
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S t u d e n t  B e n e f i t s

E n v i s i o n  o n - g o i n g  i n t e r a c t i o n s  b e t w e e n
your K-12 students and trained adults,  addit ional
o p p o r t u n i t i e s  f o r  t e a c h e r  t e a m i n g  t o  p r o v i d e
learners with authentic tasks,  real—not stolen—
t i m e  t o  a d d r e s s  s t a t e  s t a n d a r d s  a n d  a l i g n
cur r i cu lum ( Idaho  in te rns  a s s i s t  t e acher s  w i th
requ i r ed  s t a t e  t e s t ing ) ,  enhanced  poss ib i l i t i e s
f o r  o n e - t o - o n e  r e m e d i a t i o n ,  t h e  p o t e n t i a l
for small group instruction, improved availabil ity
o f  q u a l i f i e d  s u b s t i t u t e s ,  a n d  p r o s p e c t s  f o r
school  and un ivers i t y  facu l ty  to  work  together.
More  spec i f i c a l l y,  du r ing  the  pa s t  th r ee  y ea r s ,
s c h o o l  d i s t r i c t s  i n  t h e  U n i v e r s i t y  o f  I d a h o -
C o e u r  d ’ A l e n e  ( U I - C d A )  p r o g r a m  g a r n e r e d
a n  a d d i t i o n a l  3 4 , 2 0 0  h o u r s  o f  K - 1 2  s t u d e n t
s u p p o r t  i n  t h e  f o r m  o f  i n d iv i d u a l  t u t o r i n g ,
c lass  ins t ruct ion ,  and remedia t ion .  That  means
t h e  4 1 . 5  y e a r l o n g  i n t e r n s ,  w h e n  c o m p a r e d
to an average five hour day classroom paraprofessional
s a l a r y,  c o n t r i b u t e d  $ 2 7 4 ,  2 0 9 . 6 0  wor t h  o f
i n s t r u c t i o n  t i m e  ( H a m m o n d ,  2 0 0 2 ) .   I n  l i g h t
o f  t h e  m a n d a t e s  r e q u i r e d  b y  N o  C h i l d  L e f t
B e h i n d ,  t h a t  t i m e  w a s  s p e c i f i c a l l y  d e d i c a t e d
to  r ead ing  and  math  ins t r uc t ion .  Add i t iona l l y,
1 6 , 9 6 0  U I - C d A  i n t e r n  h o u r s  w e r e  c o m m i t t e d
to committee tasks ,  s tandards-based curr iculum
d e v e l o p m e n t ,  m a t h ,  a n d  r e a d i n g  b e f o r e  a n d
a f t e r  s c h o o l  p r o j e c t s ,  g r a d e  l e v e l  p l a n n i n g ,
ser vice learning projects,  and staff  development
ac t iv i t i e s.

K - 1 2  Te a c h e r  B e n e f i t s

Visua l i z e  expanded  oppor tun i t i e s  fo r  your
s t a f f  t o  c o - t e a c h  u n i v e r s i t y  c l a s s e s ,  o n s i t e
univers i ty  facul ty  to ass is t  in promoting teacher
quality, and the creation of  a learning community.
Imagine university faculty working with children,
model ing best  pract ices ,  shar ing learning theory
w i t h  y o u r  s t a f f ,  a n d  e x p l o r i n g  n e w  g r a n t  o r
fund ing  oppor tun i t i e s  for  innova t ive  pro jec t s.
A  c a s e  i n  p o i n t :  t w o  j u n i o r  h i g h  s c h o o l s  a t
o p p o s i t e  e n d s  o f  t h e  c o n t i n e n t ,  We l l s  Ju n i o r
H i g h  S c h o o l  i n  M a i n e  a n d  L a k e l a n d  J u n i o r
H i g h  S c h o o l  i n  I d a h o  p l a c e d  t h r e e  i n t e r n s
i n  a  s i n g l e  g r a d e - l e v e l  t e a c h e r  t e a m .  W i t h o u t
these  in terns ,  grade- leve l  curr icu lum planning ,
standard alignment, major student interdisciplinary

research projects, authentic assessment presentations,
a n d  c o m m u n i t y  e x h i b i t i o n s  w o u l d  n o t  l i k e l y
o c c u r.   T h e  o p p o r t u n i t y  f o r  c o l l a b o r a t i o n
b e t w e e n  i n t e r n  a n d  m e n t o r  h a s  t r e m e n d o u s
d e e p  a u t h e n t i c  l e a r n i n g  o p p o r t u n i t i e s  f o r  K -
12 students,  teachers,  interns,  and communit ies.

R e c i p r o c a l  M o d e l i n g

Researchers note that  age twelve to fourteen
i s  t h e  m o s t  d r a m a t i c  a n d  t r a u m a t i c  t i m e  i n
h u m a n  l i f e .   M i d d l e  s c h o o l  s t u d e n t s  n e e d  t o
be understood,  valued and respected.  Expla ined
o n e  p r i n c i p a l ,  “ [ I  h a v e  o n e ]  t e a c h e r  w h o  i s
s e t  i n  h e r  w a y  .  .  .  c u t  a n d  d r y  i n  t h e  m a n n e r
w h i ch  s h e  d e a l s  w i t h  c l a s s e s .   T h e  i n t e r n  i s
much more  re laxed ,  more  s incere  as  she  pra i ses
k i d s .  T h e  m e n t o r  l e a r n e d  f r o m  [ h e r ]  i n t e r n .
T h e  i n t e r n s h i p  p r o v i d e s  a c t i v e  m o d e l i n g  f o r
intern and mentor.  Teachers are feel ing isolated,
it [the yearlong internship] provides an opportunity
t o  a l l o w  a  m o r e  r e l a x e d  a p p r o a c h  r a t h e r  t h a n
c r a m m i n g  a c t i v i t i e s  i n t o  e i g h t  w e e k s  o f  t i m e .
Feed back and monitor ing processes  are  re laxed
so mentors and interns can try again” (Hammond,
2 0 0 2 ) .

 I n  l o n g i t u d i n a l  s t u d y  o f  t h e  U n i v e r s i t y
o f  Sou the rn  Ma ine ,  mentor  t e ache r s  ind i ca t ed
t h a t  t h e y  “ f e l t  m o r e  c o m f o r t a b l e  t r y i n g  o u t
n e w  m e t h o d s  o n c e  t h ey  h a d  s e e n  a  p r e s e r v i c e
teacher put the theory into practice, and preservice
t e a c h e r s  f e l t  t h a t  a  s m a l l e r  s t u d e n t / t e a c h e r
r a t i o  a l l o w e d  m e n t o r  t e a c h e r s  t o  t a k e  o n
big ger  l earn ing  pro jec ts  and do more  authent ic
a s s e s s m e n t s ”  ( M a j o r  &  R i d l o n ,  1 9 9 9 ,  p  1 6 ) .
I n  f a c t ,  m e n t o r  t e a c h e r s  r e p o r t e d  a n  i n c r e a s e
in  the  connect ion between theory  and pract ice .
A  p r e s e r v i c e  t e a ch e r  n o t e d  t h e  e s s e n c e  o f
t h i s  c o n n e c t i o n ,  “ t h e  i d e a s  a n d  t h e o r i e s  c a n
be used immediately in the classroom” (Hammond,
2 0 0 2 ) .

C o l l a b o r a t i o n  T i m e

One  p r i n c i p a l  d e f i n ed  PDS  pe r k s  i n  t e r ms
o f  o p p o r t u n i t i e s  f o r  c o l l a b o r a t i o n  b e t w e e n
m e n t o r  a n d  i n t e r n ,  a s  w e l l  a s  p r o f e s s i o n a l
d e v e l o p m e n t  b e t w e e n  t h e  m i d d l e  s c h o o l  a n d
university staff. With additional intern personnel,
m i d d l e  s c h o o l  f a c u l t y  t e a m s  w e r e  p r o v i d e d
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w i t h  r e l e a s e  t i m e  t o  a l i g n  c u r r i c u l u m  w i t h
n e w  s t a t e  s t a n d a r d s ,  t o  a t t e n d  p r o f e s s i o n a l
development workshops, and to evaluate student
t e s t  s c o r e s .  A d d i t i o n a l  c a r i n g  a d u l t s  i n  t h e
building created potential for meaningful connections
with K-12 students. A case in point, a Massachusetts’
e lementary school  approached a local  univers i ty
a n d  r e q u e s t e d  t h a t  a n  i n t e r n  b e  p l a c e d  i n
e v e r y  c l a s s r o o m .   B y  O c t o b e r ,  t h e  i n t e r n s
a s s u m e d  t e a ch i n g  d u t i e s  f o r  Fr i d ay s .  T h i s
a l l o w e d  m e n t o r  t e a c h e r s  t o  d e d i c a t e  o n e  d a y
each  week  to  d i s t r i c t  p l ann ing  and  cu r r i cu lum
development. Interestingly, Ponderosa Elementary
S ch o o l  i n  Po s t  Fa l l s  I D  a l s o  r e q u e s t e d  a n
intern for each 5th grade teacher for the upcoming
s ch o o l  y e a r .

Te a c h e r  O p p o r t u n i t i e s  f o r  P r o f e s s i o n a l
D e v e l o p m e n t

S c h o o l - u n i v e r s i t y  p a r t n e r s h i p s  e n j o y  t h e
l ikel ihood that the partnership wi l l  grow beyond
t h e  c o l l e g i a l  i n t e r n s h i p  p r o g r a m .  A  c a s e  i n
po int ,  The  Southern  Maine  Par tnersh ip  he lped
to  p rov ide  r e sou r c e s  and  coach ing  t o  s choo l s
t h r o u g h o u t  M a i n e  a s  a  r e s u l t  o f  t h e  2 0 0 2
Bil l  and Mel inda Gates Foundat ion commitment
of  $10 mi l l ion to  improve h igh schools  through
Maine.  The grant supported efforts in secondary
s c h o o l s  a c r o s s  t h e  s t a t e  t o  p r e p a r e  s t u d e n t s
f o r  s c h o o l ,  w o r k  a n d  c i t i z e n s h i p  a n d  o f f e r e d
10  to  12  h igh  schoo l s  a s s i s t ance  in  deve lop ing
n e w  n e t wo r k s  a n d  l e a d e r s h i p  o p p o r t u n i t i e s .
The grant  a lso provided funding to help schools
e n g a g e  t h e i r  c o m m u n i t i e s  i n  c o n v e r s a t i o n s
a b o u t  a d o l e s c e n c e  a n d  h o w  s c h o o l s  c o u l d
b e  s t r u c t u r e d  t o  m e e t  t h e i r  n e e d s.

C o m m u n i t y  I m p l i c a t i o n s

C o n t e m p l a t e  t h e  o p p o r t u n i t y  t o  i n f o r m
your  parent  organ iza t ions  and bus iness  l eaders
o f  p a r t n e r s h i p  b e n e f i t s :   e n h a n c e d  s t u d e n t
l e a r n ing ,   improved  t e ache r  qua l i t y,  i nc r ea sed
t i m e  f o r  t e a c h e r s  t o  e f f e c t i v e l y  c o m m u n i c a t e

with parents, improved community understanding
o f  n a t i o n a l  a n d  s t a t e  p o l i c i e s  a s  a  r e s u l t  o f
partnership presentations, additional opportunities
to participate in comprehensive teacher training,
increased  profess iona l  d ia logue  about  l earn ing
t h e o r y  a n d  a p p l i c a t i o n ,  a n d  i n c r e a s e d  t i m e
to col legia l ly  design innovat ive learning models.

P a r e n t s  a r e  b e c o m i n g  m o r e  a w a r e  o f  t h e
need for qual if ied teachers.  Communit ies expect
the  h i ghe s t  qua l i t y  t e a che r s.  To  add r e s s  t he s e
community expectat ions,  successful  partnership
and year long internships afford school  d is tr ic ts
t h e  o p p o r t u n i t y  t o  h e l p  e v e r y  t e a c h e r  w h o
enters  the  profess ion  become h igh ly  qua l i f i ed ,
t o  p r o v i d e  m e a n i n g f u l  s t a f f  d e v e l o p m e n t
to  in - s e r v i c e  t e ache r s,  and  to  addre s s  spec i f i c
d e f i c i e n c i e s  i n  s t u d e n t  l e a r n i n g  b y  p r o v i d i n g
a d d i t i o n a l ,  c o m p e t e n t  s t a f f .  S c h o o l  d i s t r i c t s
are seeing the PDS as a value added oppor tunity.
I n t e r n s  a r e  t h e  f i r s t  h i r e d ;  t h e y  h a v e  p r o v e n
c o m p e t e n c i e s .

 The  federa l  No Ch i l d  Le f t  B eh ind  l eg i s l a t ion
r e q u i r e s  a l l  s t a t e s  b y  2 0 0 5 - 2 0 0 6  t o  g u a r a n t e e
t h a t  e v e r y  t e a c h e r  i s  h i g h l y  q u a l i f i e d .  T h e
l a w  a l s o  z e r o e s  i n  o n  r a c i a l  a n d  e c o n o m i c
ach i evement  g aps  and  the  unde r-pe r fo r mance
o f  h i g h - p o v e r t y  s c h o o l s — w h e r e  m a n y  n e w
t e a ch e r s  b e g i n  c l a s s r o o m  c a r e e r s .  “ Pe o p l e
w h o  a r e  i n  t h e  i n t e r n  p r o g r a m  k n o w  w h a t
t h e y  a r e  g e t t i n g  i n t o.  I  b e l i e ve  t h e y  k n ow
the condi t ions  of  teach ing ,”  (Hammond,  2002)
e m p h a s i z e d  a  s ch o o l  a d m i n i s t r a t o r .   “ T h e
k i d s  a r e  i n  t h e  c l a s s r o o m  e a r l y  o n .  Teaching
is a tough job.  Interns star t from day one, contact
parents, plan, teach, discipline, counsel, [and accept
the] duties [of a teacher].  They know what they
are getting in to” (Hammond, 2002).

C o l l a b o r a t i o n  i s  a  l y n c h p i n  o f  e f f e c t i v e
t e a c h e r  e d u c a t i o n  p r o g r a m s ,  b o t h  i n i t i a l  a n d
a d va n c e d .  Te a ch e r  e d u c a t i o n  r e l i e s  o n  p u b l i c
schoo l  and  communi ty  co l l abora t ion .  Wi thout
commi t t ed  schoo l  pa r tne r s ,  t e acher  educa to r s
c o u l d  n o t  a c h i e v e  g o a l s  t o  n u r t u r e  q u a l i t y
t e a c h e r s  a n d  e n s u r e  t h a t  e v e r y  c h i l d  h a s  a
c a r i n g ,  c o m p e t e n t  t e a ch e r .
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A  men to r  t e a che r  who  coached  s i x  i n t e rn s
and is a strong supporter of PDSs, emphasized, “The
year long in ternsh ip  i s  a  wonderfu l  opportun i ty
a n d  l e a r n i n g  s i t u a t i o n  f o r  n e w  t e a c h e r s  t o
g e t  t h e  f e e l  f o r  t h e  p r o g r e s s i o n  o f  s t u d e n t s ,
t h e  i n t r i c a t e  b u i l d i n g  p o l i t i c s ,  t h e  f i n a n c i a l
a n d  t i m e  c o n s t r a i n t s  t h a t  p u b l i c  e d u c a t i o n
p o s s e s s e s ,  a n d  m o s t  i m p o r t a n t l y  t h e  t i m e
c o m m i t m e n t  n e e d e d  t o  h a v e  a  p r o d u c t i v e
classroom. Students leave this  program knowing
well the assessments, the many different teaching
s t r a t e g i e s ,  t h e  i m p o r t a n t  c o l l a b o r a t i o n  a n d
s t a f f  d e v e l o p m e n t  a m o n g  t h e  s t a f f ,  a n d  t h e
commitment to the students. These new teachers
experience ownership of the school,  the students
and even the bui ld ing as  they leave the program.
M a n a g e m e n t  t e c h n i q u e s  a r e  t r i e d ,  p r a c t i c e d
and most often f ine tuned as they leave prepared
f o r  t h e i r  o w n  t e a c h e r  c a r e e r ”  ( H a m m o n d ,
2 0 0 2 ) .

“ I  h a v e  f o u n d  t h e  i n t e r n s h i p  p r o g r a m  t o
b e  f a r  s u p e r i o r  t o  t h e  t r a d i t i o n a l  s t u d e n t
t e a c h i n g  s i t u a t i o n .  T h e  y e a r l o n g  a s p e c t  a n d
seeing an entire school year in the same classroom, 
t h e  d e ve l o p i n g  o f  a  m e n t o r  r e l a t i o n s h i p,  t h e
re l a t ionsh ip  tha t  i s  deve loped  w i th  the  s choo l
a n d  s t a f f  a s  a  w h o l e ,  a n d  t h e  a c c e p t a n c e  o f
t h e  i n t e r n  a s  a  t r u e  m e m b e r  o f  t h e  s t a f f  a r e
a l l  i m p o r t a n t  f a c e t s .  I  f e e l  o u r  i n t e r n s  we r e
much better prepared to have their own classroom
a n d  a s  a  p r i n c i p a l  I  a m  g o i n g  t o  b e  m u c h
m o r e  w i l l i n g  t o  h i r e  a  c a n d i d a t e  t h a t  h a s
had an  in tern  exper ience  over  one  wi th  s tudent
t e a ch i n g ,”  ( H a m m o n d ,  2 0 0 2 )  n o t e d  a  n e w
district curriculum director and former principal.

I n d i r e c t  B e n e f i t s

To encourage parent-teacher communication,
a PDS university professor authored and received
a  $20 ,000 g rant  f rom Washington Mutua l  Bank.
The  g r an t  au thor  b rough t  a  na t iona l  p rog r am,
Pa r e n t s  a n d  Te a ch e r s  Ta l k i n g  To g e t h e r ,  t o
I d a h o  P D S  m i d d l e  s ch o o l s .   T h i s  p r o g r a m
enhanced  pa r en t  and  t e ache r  commun ica t i on ;
some  a l so  r e c e i v ed  f a c i l i t a to r  t r a i n ing  a s  p a r t
o f  t h e  p r o g r a m .  T h e s e  t r a i n e d  f a c i l i t a t o r s

t h e n  t a u g h t  a n d  m o n i t o r e d  p a r e n t - t e a c h e r
c o m m u n i c a t i o n  s t r a t e g i e s  a t  t h e i r  r e s p e c t i v e
s ch o o l s.

Pa r t n e r  B e n e f i t s

The National Education Association’s publication
Teach ing  t o  Teach  concluded with Anne Reynolds ’
s u m m a r y  o f  t h e  s u c c e s s  o f  P D S s :   i n - s e r v i c e
t e a c h e r s  n o t e d  m e n t o r  s t i p e n d s ,  a n  i n c r e a s e
i n  m o r a l e ,  a  s e n s e  o f  e m p owe r m e n t ,  a n d
p e r s o n a l  s a t i s f a c t i o n  i n  h e l p i n g  p r o s p e c t i v e
t e a ch e r s .  A d m i n i s t r a t o r s  c a l l e d  a t t e n t i o n  t o
the pool of well-prepared applicants for teaching
pos i t ions  tha t  emerg ed  f rom the  pa r tne r sh ips.
Teacher  qua l i t y  increased ,  and  s tudent - teacher
r a t i o s  we r e  l owe r e d .  Te a ch e r  l e a d e r s h i p  a n d
professional development characterized educational
r e n e wa l  i n  m a n y  r e s t r u c t u r i n g  p a r t n e r s h i p s.
Both preservice and in-service teacher’s ref lection
on prac t ice  increased .  “With  grea ter  awareness
comes  a  p ropens i t y  toward  ac t ion”  (Reyno lds ,
1 9 9 9 ,  p. 1 9 4 ) .

U n i v e r s i t y  o f  S o u t h e r n  M a i n e  r e s e a r c h e r s
r epor t ed  tha t  pa r tne r sh ip s  gene r a t ed  pos i t i v e
e f f e c t s  o n  K - 1 2  s c h o o l  c l i m a t e  a n d  c u l t u r e ;
e ve r yo n e  l e a r n e d  f r o m  e a ch  o t h e r.  M e n t o r
teachers were exposed to new ideas and approaches.
C o n f i r m e d  a n  I d a h o  m e n t o r  t e a ch e r ,  “ We
have  become  an  in t e l l e c tua l  p l a ce—jus t  l i s t en
to the ta lk in the [ teachers’ ]  lounge” (Hammond,
2 0 0 2 ) .

S u m m a r y

Idaho and Maine school-university partnerships
d i s turb  s ta tus  quo,  b lur  t rad i t iona l  boundar ies,
a n d  i n d u c t  n e w  e d u c a t o r s  i n t o  t h e  p r o f e s s i o n
i n  w a y s  t h a t  r e c o g n i z e  a n d  p r e p a r e  t h e m  f o r
d i f ferent  ways  of  co l l aborat ion and leadersh ip.
In  add i t ion to  preser v ice  teach ing  prepara t ion ,
t h e  p a r t n e r s h i p s  p r o v i d e  p u b l i c  s c h o o l s  w i t h
add i t i ona l  r e source s  to  addre s s  r e cen t  f ede r a l
a n d  s t a t e  r e f o r m s.   S o  t a ke  a c t i o n ;  e d u c a t e
y o u r s e l f  ( A m e r i c a n  A s s o c i a t i o n  o f  C o l l e g e s
f o r  Te a ch e r  E d u c a t i o n  A AC T E ,  T h e  H o l m e s
P a r t n e r s h i p ) ,  a n d  s h a r e  y o u r  e n t h u s i a s m  a n d
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commi tment  w i th  o the r s.   T he  e f fo r t  to  c r ea t e
and susta in  a  par tnersh ip  requi res  commitment
and  pa t i ence .  Se l ec t  a  t eam of  c rea t i ve  peop le ;
sha re  w i th  them the  benef i t s  o f  pub l i c  s choo l -
un ive r s i t y  pa r tner sh ip.  Crea te  a  shared  v i s ion .
Deve lop  a  p l an .  V i s i t  ex i s t ing  p rog rams.   Take
the  f i r s t  s t e p,  open  the  door s,  con t ac t  peop l e ,
a n d  e x p l o r e  o p p o r t u n i t i e s .  A n  u n m i s t a k a b l e
reminder of our purpose as educators is embedded
i n  t h e  t h o u g h t ,  “ We  a r e  n o t  l i ke l y  t o  h ave
g o o d  s c h o o l s  u n l e s s  w e  p r e p a r e  e x c e l l e n t
t e a ch e r s .  Ye t ,  i t  i s  u n l i ke l y  t h a t  we  w i l l  s e n d
o u t  e x c e l l e n t  t e a c h e r s  u n l e s s  t h e y  s p e n d  a
g rea t  dea l  o f  t ime  in  exempla ry  schoo l s  dur ing
the i r  p re pa ra t ion”  (Seng e  e t  a l . ,  2000 ,  p.  406 ) .
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