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C o l l e g e  o f  C h a r l e s t o n

T h e r e  i s  a n  a b u n d a n c e  o f  p r o f e s s i o n a l
l iterature, derived both from studies of education
i n  g e n e r a l ,  a n d  f r o m  s t u d i e s  o f  m i d d l e  l e v e l
educa t ion  in  pa r t i cu l a r ,  tha t  inex t r i cab l y  l inks
k n ow l e d g e ,  d i s p o s i t i o n s,  a n d  p e r f o r m a n c e ,
the three foundat ional  e lements  of  the Nat ional
Middle School Association (NMSA) Performance-
based Standards for Init ia l  Middle Level Teacher
Preparat ion.  This  We Be l i e v e  (2003) ,  the pos i t ion
pape r  o f  NMSA,  i s  w r i t t en  i n  two  ba s i c  p a r t s -
w h a t  w e  k n o w  a n d  b e l i e v e  a b o u t  m i d d l e  l e v e l
e d u c a t i o n  ( k n o w l e d g e  a n d  d i s p o s i t i o n s )  a n d
t h e  r e s u l t s  a c h i e v e d  a s  w e  m a n i f e s t  w h a t  w e
know and believe in classroom practice (performance).
T h e  w h o l e  p r e m i s e  o f  T h i s  We  B e l i e v e … N o w
We Must  Act  (2001)  i s  that  bel iefs  about teaching
and  l e a rn ing  in  the  midd le  l eve l  (d i spos i t ions )
a n d  w h a t  w e  k n o w  t o  b e  t r u e  a b o u t  m i d d l e
leve l  educat ion (knowledge)  must  be  t rans la ted
i n t o  a c t i o n  ( p e r f o r m a n c e )  i n  o r d e r  t o  a f f e c t
s t u d e n t  l e a r n i n g.  I n  t h e  c l a s s i c  P y g m a l i o n  i n
t h e  C l a s s r o o m  s t u d y  ( R o s e n t h a l ,  1 9 6 8 ) ,  t h e
i n f l u e n c e  o f  t e a c h e r  b e l i e f s  a b o u t  s t u d e n t
potent ia l  (d isposi t ions)  i s  documented to affect
student achievement (perfor mance) .  Erb (2001)
d i f fe rent i a tes  be tween  the  p lanned  cur r i cu lum
w i t h  s t a n d a r d s  a n d  g o a l s  ( k n o w l e d g e )  a n d
w h a t  t e a ch e r s  a c t u a l l y  t e a ch  ( p e r f o r m a n c e ) .
T h e  k n o w l e d g e  i n f l u e n c e s ,  y e t  i s  d i f f e r e n t
from, the perfor mance.  McEwin (2001)  conveys
l i t t l e  doubt  tha t  t eacher  commitment  to  young
ado le scen t s  (d i spos i t ion )  c annot  be  s epa ra t ed
f r o m  t e a ch i n g  a n d  l e a r n i n g  ( p e r f o r m a n c e ) .

Teacher  cand ida tes  have  l imi ted  knowledg e
o f  t h e  a c t u a l  w o r k  o f  t e a c h e r s ,  w h i l e  t h e i r

k n o w l e d g e  o f ,  a n d  b e l i e f s  a b o u t ,  t e a c h i n g
and learn ing  theor y  for ms what  they  ant ic ipa te
their careers wil l  involve. Once in the classroom,
novice teachers often perceive that their preparation
to actually do the tasks of  teaching (performances)
m a y  b e  i n a d e q u a t e .   “ E s t a b l i s h i n g  t h e  s e l f
in the f irst  years of teaching can be a chal lenging
e x p e r i e n c e  a s  t h e  n e w c o m e r s  f i n d  t h e i r  l o n g -
h e l d  b e l i e f s  c h a l l e n g e d ,  t h e i r  p e r c e p t i o n s  o f
t h e  w o r k  o f  t e a c h e r s  i n c o m p l e t e ,  a n d  t h e i r
preparation inadequate for the tasks of teaching”
( S ch e m p p,  S p a r ke s ,  &  Te m p l i n ,  1 9 9 9 ,  p. 1 5 7 ) .
T h e  N M S A  s t a n d a r d s  p r o v i d e  a n  e x c e l l e n t
t o o l  f o r  t e a c h e r  e d u c a t o r s  t o  u s e  t o  g i v e
t e a c h e r  c a n d i d a t e s  a  c o m p r e h e n s i v e  v i e w  o f
t h e  t a s k s  o f  t e a c h i n g  a n d  h e l p  t h e m  g a i n
r e a l i s t i c  c o n f i d e n c e .

T h e  s e v e n  s t a n d a r d s  f o r  t h e  p r e p a r a t i o n
of  teachers  inc lude  benchmarks  for ,  and  ta rge t
d e s c r i p t o r s  o f ,  t h e  k n o w l e d g e ,  d i s p o s i t i o n s ,
and performances to which our teacher candidates
shou ld  asp i re .  They  address  the  a reas  of  young
adolescent development, middle level philosophy
and school organization, curriculum, instruction,
assessment ,  teaching f ie lds ,  fami ly/community
i n v o l v e m e n t ,  a n d  t h e  p r o f e s s i o n a l  r o l e s  o f
m i d d l e  l e ve l  t e a ch e r s .  O n e  o f  t h e  s i g n i f i c a n t
a n d  m e a n i n g f u l  c h a l l e n g e s / r e s p o n s i b i l i t i e s
o f  t e a c h e r  e d u c a t o r s  i s  t o  p r e s e n t  t h e  N M S A
s t a n d a r d s  i n  w a y s  t h a t  m a k e  t h e m  r e l e v a n t
philosophically and practically to teacher candidates.
In  do ing  so  we  a r e  he lp ing  t e a che r  c and ida t e s
mesh knowledge,  disposit ions,  and perfor mance
i n t o  a  c o h e s i v e  p a c k a g e  t h a t  w i l l  e n a b l e  t h e m
t o  b e  e f f e c t i ve  c l a s s r o o m  t e a ch e r s.

N o t e :  T h i s  a r t i c l e  w a s  a c c e p t e d  f o r  p u b l i c a t i o n  u n d e r  2 0 0 4  s u b m i s s i o n  g u i d e l i n e s
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Through the  fo l lowing s ix  exerc i ses  teacher
candidates explore the standards using Benjamin
Bloom’s  t axonomy of  l ea r n ing  as  a  f ramework .
Teacher candidates are prompted to gain knowledge
a n d  c o m p r e h e n s i o n ,  e n c o u r a g e d  t o  a n a l y z e
and apply the standards, synthesize their knowledge,
and  then  eva lua t e  the  s t anda rds.  T hrough  th i s
p r o c e s s  t h e y  a r e  e x p o s e d  t o  s c e n a r i o s  t h a t
ground the knowledge, dispositions, and performances
in the standards.  They are drawn to,  and required
t o  c o m p a r e ,  t h e  e l e m e n t s  o f  t h e  s t a n d a r d s
t o  f o u n d a t i o n a l  l i t e r a t u r e  r e l a t e d  t o  m i d d l e
l e ve l  p h i l o s o p hy.

A s s i g n m e n t  # 1
B l o o m ’ s  K n o w l e d g e  a n d  C o m p r e h e n s i o n
L e v e l s

1 .  A s k  t e a c h e r  c a n d i d a t e s  t o  a c c e s s  a n d  p r i n t
t h e  N M S A  Pe r f o r m a n c e - B a s e d  S t a n d a r d s  f o r
In i t i a l  Midd le  Leve l  Teacher  Pre para t ion  f rom
t h e  N M S A  w e b s i t e .  I f  t h e y  h a v e n ’ t  v i s i t e d
t h e  s i t e ,  t h e  e x p e r i e n c e  o f  n a v i g a t i n g  t h e i r
w a y  t o  t h e  s t a n d a r d s  w i l l  b e  b e n e f i c i a l  i n
a n d  o f  i t s e l f .  ( w w w. n m s a . o r g )

2 .  Ask teacher  candidates  to  read the s tandards.

3 .  A s s i g n  t e a c h e r  c a n d i d a t e s  o n e  o r  m o r e
quest ion s tems and ask  them to  wr i te  quest ions
based  on  the  s t anda rds  to  sha re  in  c l a s s.  Sma l l
g r o u p s  m a y  s h a r e  q u e s t i o n s  a n d  a n s w e r s  a n d
t h e n  r e w r i t e  t h e i r  q u e s t i o n s  a s  n e e d e d  a n d
e xch a n g e  t h e m  w i t h  a n o t h e r  g r o u p.
S a m p l e  q u e s t i o n  s t e m s :
• H o w  d o e s  S t a n d a r d        r e l a t e  t o          ?
• How are Standards          and              re la ted
t o                ?
• W h a t  d o e s  S t a n d a r d        h a v e  t o  s a y
a b o u t                            ?
• Which  S t anda rd  ha s  t h e  mos t  e l emen t s
c l a s s i f i ed  a s                 ( knowledge ,  d i spos i t ions ,
p e r f o r m a n c e s ) ?                W hy  d o  yo u  t h i n k
t h i s  i s  t h e  c a s e ?

A s s i g n m e n t  # 2
B l o o m ’ s  C o m p r e h e n s i o n  L e v e l

1.  Ask teacher  candidates  to  sug gest  prominent
m i d d l e  s c h o o l  d o c u m e n t s  t h a t  a r e  b a s e d  o n
characteristics and/or tenets of effective teachers
o r  s choo l s .  T he  l i ke l y  cho i c e s  i n c l ude  Tu r n i n g
Po i n t s  ( 1 9 8 9 ) ,  Tu r n i n g  Po i n t s  2 0 0 0 ,  T h i s  We
B e l i e v e  ( 2 0 0 3 ) ,  a n d  t h e  N a t i o n a l  B o a r d  o n
Professional Teaching Standards Young Adolescence
G e n e r a l i s t  S t a n d a r d s.

2 .  Discuss the benef i ts  of  comparing documents
t h a t  a d d r e s s  e x e m p l a r y  p r a c t i c e s  i n  m i d d l e
l e v e l  e d u c a t i o n .

3 .  E i t h e r  p r o v i d e  m a t r i c e s  s i m i l a r  t o  t h e  o n e
in  F igu re  1  o r  a sk  t e ache r  c and ida t e s  to  c r ea t e
t h e m  i n d iv i d u a l l y  o r  i n  g ro u p s.

4 .  A s k  t e a c h e r  c a n d i d a t e s  t o  c o m m e n t  w i t h i n
e a c h  c e l l  o n  h o w  t h e  t w o  c h a r a c t e r i s t i c s /
t e n e t s / s t a n d a r d s  r e l a t e  a n d / o r  s u p p o r t  o n e
ano the r.

5 .  A l l o w  t i m e  f o r  d i s c u s s i o n  a n d  c o m p a r i s o n
o f  m a t r i c e s .

A s s i g n m e n t  # 3
B l o o m ’ s  A p p l i c a t i o n  L e v e l

1 .  I f  p o s s i b l e ,  a r r a n g e  f o r  t e a c h e r  c a n d i d a t e s
t o  v i s i t  s e ve r a l  m i d d l e  s ch o o l s .  W h i l e  t h e r e
are  many  reasons  to  v i s i t  schools ,  and s tudents
m a y  a l r e a d y  b e  i n v o l v e d  i n  s c h o o l s  t h r o u g h
f i e l d  e x p e r i e n c e s  o r  i n  v o l u n t e e r  c a p a c i t i e s ,
we  k n ow  t h a t  o b s e r va t i o n  i s  m o s t  b e n e f i c i a l
w h e n  i t  i s  g u i d e d / d i r e c t e d .  C h o o s e ,  o r  l e t
t h e  c a n d i d a t e s  c h o o s e ,  s p e c i f i c  p a r t s  o f  t h e
s t a n d a r d s  t o  l o o k  f o r  i n  t h e  s c h o o l s  w i t h
r e a l  k i d s  a n d  r e a l  t e a ch e r s.

2 .  I t  i s  h e l p f u l  f o r  c a n d i d a t e s  t o  v i s i t  s c h o o l s
i n  p a i r s .  Two  s e t s  o f  e y e s  l o o k i n g  f o r  t h e
s a m e  t h i n g s  m a k e  f o r  a  r i c h e r  e x p e r i e n c e .
3 .  A r m e d  w i t h  o b s e r va t i o n  f o r m s  a n d  c o p i e s
o f  t h e  S t a n d a r d s ,  h a v e  c a n d i d a t e s  n o t  o n l y



3 9C u r r e n t  I s s u e s  i n  M i d d l e  L e v e l  E d u c a t i o n  ( 2 0 0 5 )  1 1 ( 2 ) ,  3 7 - 4 2

o b s e r ve  c l a s s r o o m  i n s t r u c t i o n ,  b u t  a l s o  t e a m
p l a n n i n g  t i m e .  I f  t h e  t e a c h e r s  a r e  a m e n a b l e ,
s o m e  i n t e r v i e w  t i m e  w i t h  t h e  c a n d i d a t e s  w i l l
a l l ow  t h e m  t o  a s k  a b o u t  t h i n g s  t h e y  o b s e r ve
a n d  m a y b e  a s k  a b o u t  a r e a s  t h a t  w o u l d n ’ t
n e c e s s a r i l y  b e  e v i d e n t  i n  a  b r i e f  c l a s s r o o m
v i s i t .

4 .  A s k  p a i r s  t o  t a k e  n o t e s  a n d  t h e n  f i l l  o u t
a n  o b s e r va t i o n  f o r m  s i m i l a r  t o  t h e  s a m p l e
provided in  Figure 2 .  There are  few exper iences
i n  a  c o l l e g e  c l a s s r o o m  t h a t  g e n e r a t e  a s  m u c h
exc i tement  and  in te rac t ion  as  when cand ida tes
e a g e r l y  s h a r e  w h a t  t h e y  h a v e  s e e n ,  h e a r d ,
a n d  e x p e r i e n c e d  i n  m i d d l e  s ch o o l s .

A s s i g n m e n t  # 4
B l o o m ’ s  A n a l y s i s  L e v e l

1. Ask teacher candidates to locate (or instructors
may provide)  scenar ios involving middle school
t e a ch e r s .   T h e s e  m ay  b e  a r t i c l e s  f r o m  M i d d l e
S c h o o l  Jo u r n a l  o r  M i d d l e  G r o u n d .  C a s e  s t u d i e s
a n d  s c e n a r i o s  a r e  i n c l u d e d  i n  b o o k s  s u c h  a s
Voi c e s  o f  S t ud en t  Tea c h e r s  by  Rand  and  She l ton-
Colangelo, and Middle School Case Studies: Challenges,
Per ceptions, and Practices by Watson, both published
b y  M e r r i l l  P r e n t i c e  H a l l .  P r a x i s  I I  P r i n c i p l e s
of  Learning and Teaching pract ice tests  provide
e xc e l l e n t  s c e n a r i o s .

2 .  A s s i g n  a s  m a n y  c a s e  s t u d i e s / s c e n a r i o s  a s
a p p r o p r i a t e .  A s k  t e a c h e r  c a n d i d a t e s  t o  l o o k
f o r  e x a m p l e s  o f  k n o w l e d g e ,  d i s p o s i t i o n s ,
a n d  p e r f o r m a n c e s  t h a t  e i t h e r  e xe m p l i f y  a n
e l e m e n t  o f  a  s t a n d a r d  o r  s h o w  a  n e e d  f o r  a
par t i cu la r  s tandard  e lement .  On a  char t  s imi l a r
to  F i gu re  3 ,  a sk  c and ida t e s  to  b r i e f l y  de sc r ibe
a  knowledg e,  d i spos i t ion ,  and/or  per for mance
and then state the standard that is either exemplified
o r  n e e d e d .  S t a n d a r d s  m a y  b e  r e f e r r e d  t o  b y
R o m a n  n u m e r a l ,  K / D / P  a n d  a  n u m b e r  a n d
then brief ly paraphrased.  For instance,  Standard
I V  D i s p o s i t i o n  # 2  w o u l d  b e  n o t e d  a s  s i m p l y :
I V D 2 - c o m m i t t e d  t o  i n t e g r a t i n g  c u r r i c u l u m

W h i l e  s o m e  s t a n d a r d s  w i l l  b e  q u i t e  o b v i o u s
f o r  c e r t a i n  s c e n a r i o s ,  t h e r e  w i l l  a l w a y s  b e
more  subt l e  po in t s  to  be  made  in  th i s  exerc i se .
The learning culminates with teacher candidates
j u s t i f y i n g  t h e i r  ch o i c e s.

A s s i g n m e n t  # 5
B l o o m ’ s  S y n t h e s i s  L e v e l

1 .  A s s i g n  a  s t a n d a r d  k n o w l e d g e ,  d i s p o s i t i o n ,
a n d / o r  p e r f o r m a n c e ,  o r  a  c o m b i n a t i o n ,  t o
e a c h  t e a c h e r  c a n d i d a t e .

2 .  A s k  e a c h  c a n d i d a t e  t o  w r i t e  a  s c e n a r i o
t h a t  e i t h e r  e x e m p l i f i e s  o r  s h o w s  a  n e e d  f o r
t h e  a s s i g n e d  s t a n d a r d  e l e m e n t ( s ) .

3 .  A l l o w  a m p l e  t i m e  f o r  c a n d i d a t e s  t o  s h a r e
the i r  s c ena r i o s  and  j u s t i f y  t h e i r  cho i c e s .  T h i s
p r o v i d e s  f e r t i l e  d i s c u s s i o n  m a t e r i a l .

A s s i g n m e n t  # 6
B l o o m ’ s  E v a l u a t i o n  L e v e l

1 .  A s s i g n  e a c h  c a n d i d a t e  a  s t a n d a r d .

2 .  A s k  c a n d i d a t e s  t o  f i n d  a r t i c l e s  a n d  b o o k s
w i t h  c r e d i b l e  e x c e r p t s  f r o m  t h e  l i t e r a t u r e
that  speak  d i rec t l y  to  the  va lue  and importance
o f  t h e  a s s i g n e d  s t a n d a r d .

3 .  H a v e  c a n d i d a t e s  w r i t e  b r i e f  e x p l a n a t i o n s
o f  t h e  c o n t e n t s  o f  t h e  l i t e r a t u r e  c i t e d .

4 .  A s k  c a n d i d a t e s  t o  m a k e  c o p i e s  o f  t h e i r
“ f i n d s ”  f o r  e a ch  c l a s s  m e m b e r.  T h i s  s h a r i n g
w i l l  n o  d o u b t  i n t r o d u c e  v a l u a b l e  r e s o u r c e s
t o  c a n d i d a t e s .  I f  p o s s i b l e ,  c a n d i d a t e s  s h o u l d
b r i n g  t h e  a c t u a l  l i t e r a t u r e  t o  c l a s s .

T h e  s i x  a s s i g n m e n t s  c o m b i n e  t w o  v e r y
i m p o r t a n t  e l e m e n t s  o f  t e a c h e r  e f f e c t i v e n e s s ,
t h e  N M S A  s t a n d a r d s  a n d  t h e  u s e  o f  l e v e l s
of  lear ning.  The levels  of  the taxonomy prompt
teacher candidates to interact with the standards
i n  way s  t h a t  t h e y  n o r m a l l y  wo u l d  n o t .  T h e
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exerc ises  may be used consecut ive ly  over  e i ther
a  s h o r t  o r  l o n g  t i m e  p e r i o d ,  o r  t h e y  m a y  b e
used as stand-alone activit ies to examine specif ic
s t a n d a r d s .  T h e  s i x  a s s i g n m e n t s  c a n  b e  t i m e
c o n s u m i n g  a n d  s h o u l d  b e  i m p l e m e n t e d  i n  a
cou r s e  t h a t  p r e f e r ab l y  add r e s s e s  m idd l e  l e v e l
phi losophy.  After  interact ing with the standards
t h r o u g h  t h e  a s s i g n m e n t s ,  t e a c h e r  c a n d i d a t e s
a r e  m u c h  m o r e  l i k e l y  t o  s u p p o r t  a n  o p i n i o n

F i g u r e  1 .  R e l a t i n g  D o c u m e n t s  t o  S t a n d a r d s  ( u s e  w i t h  A s s i g n m e n t  # 2 )

                                           
Turning Points 2000

Standard I                
Young Adolescent 
Development

Standard II                
Middle Level     
Philosophy and    
School Organization

Standard III              
Middle Level    
Curriculum and 
Assessment

Teach a curriculum grounded 
in standards, relevant to 
adolescents' concerns, and 
based on how students learn 
best, and use a mix of 
assessment methods

                                           
Use instructional methods 
that prepare all students to 
achieve high standards

                                           
Organize relationships for 
learning

or  ana l yze  a  f i e ld  expe r i ence  f rom a  s t anda rds
p e r s p e c t i v e .  T h e i r  g r a s p  o f  t h e  s t a n d a r d s
inc ludes  comprehens ion ,  ana lys i s ,  app l ica t ion ,
synthesis ,  and evaluat ion rather than knowledge
a l o n e .
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F i g u r e  2 .  O b s e r va t i o n / I n t e r v i e w  Fo r m  ( u s e  w i t h  A s s i g n m e n t  # 3 )

N a m e :                                 Pa r t n e r :                                            O b s e r va t i o n  o r  I n t e r v i e w ?

S ch o o l :                                                        Te a ch e r :

D a t e / T i m e :

Fo c u s  S t a n d a r d  _ _  K n ow l e d g e  #  _ _ ,  Pe r f o r m a n c e  #  _ _ ,  D i s p o s i t i o n  #  _ _
Fo c u s  S t a n d a r d  _ _  K n ow l e d g e  #  _ _ ,  Pe r f o r m a n c e  #  _ _ ,  D i s p o s i t i o n  #  _ _
Fo c u s  S t a n d a r d  _ _  K n ow l e d g e  #  _ _ ,  Pe r f o r m a n c e  #  _ _ ,  D i s p o s i t i o n  #  _ _

P e o p l e  i n v o l v e d  i n  e x p e r i e n c e :

O b s e r va t i o n  n o t e s  a n d / o r  i n t e r v i e w  n o t e s :

F i g u r e  3 .  M a t c h i n g  S t a n d a r d s  t o  C a s e  S t u d i e s / S c e n a r i o s  ( A s s i g n m e n t  # 4 )

C a s e  s t u d y / s c e n a r i o_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _

Example from case study/scenario Standard exemplified or needed

Example from case study/scenario Standard exemplified or needed
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