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Best pract ice teaching and learning emanates
f r o m  a c t i v e  s t u d e n t  e n g a g e m e n t ,  w h i c h  i n
t u r n ,  s p r i n g s  f r o m  a  f o c u s e d  u n d e r s t a n d i n g
of the needs of each chi ld.    Inclusive classrooms
are shaping motivated, confident, and enthusiastic
l e a r n e r s  i n  t o d ay ’s  c l a s s r o o m s  by  m e a n s  o f
d i f f e r e n t i a t e d  i n s t r u c t i o n .

No longer just limited to the regular classroom,
d i f fe rent i a ted  ins t ruc t ion  (DI)  i s  r ap id ly  be ing
a p p l i e d  i n  t h e  “ s p e c i a l  s u b j e c t s ”  ( i . e .  A r t ,
Music ,  PE) c lasses as  wel l .   This  paper descr ibes
j u s t  s u c h  a  s p e c i a l  6 th g r a d e  m i d d l e  s c h o o l
Mus i c  c l a s s  i n  a  subu rban  NYS  pub l i c  s choo l .
T h e  t e a c h e r  d e m o n s t r a t e d  h o w  t h e   f o c u s
w a s  o n  s t u d e n t  n e e d s ,  b y  d i f f e r e n t i a t i n g  t h e
c u r r i c u l a r  c o n t e n t ,  p r o c e s s ,  a n d  p r o d u c t s  o f
t h e  m u s i c  i n s t r u c t i o n  b a s e d  o n  t h e  v a r y i n g
r e a d i n e s s ,  i n t e r e s t ,  a n d  l e a r n i n g  s t y l e s  o f  h e r
mu s i c  s t u d e n t s .

R e v i e w  o f  L i t e r a t u r e

A c c o r d i n g  t o  t h e  m i s s i o n  s t a t e m e n t  o f
t h e  M u s i c  E d u c a t o r s  N a t i o n a l  C o n f e r e n c e
( M E N C )  m u s i c  e d u c a t i o n  s h o u l d  e n c o u r a g e
m u s i c - m a k i n g  ( M a h l m a n n ,  2 0 0 3 ) .  S o u n d i n g
a  more  somber  tone ,  H i l l  ( 2003 )  has  iden t i f i ed
three student groups whose needs music teachers
a r e  l a r g e l y  n o t  r e a ch i n g.  T h e s e  m i d d l e  a n d
high school  s tudents  br ing  1 .  cu l tura l  d ivers i ty,
2 .  spec ia l  needs ,  and 3 .  no  fur ther  invo lvement
i n  e l e c t i ve  mu s i c  c o u r s e s.   A d d i t i o n a l l y,  H i l l
( i b i d )  e m p h a s i z e s  t h a t  f e w  m u s i c  t e a c h e r s
a r e  i n v i t e d  m e m b e r s  o f  I n d i v i d u a l  E d u c a t i o n
P l a n  ( I E P )  t e a m  m e e t i n g s .

The fundamental concept driving differentiated
i n s t r u c t i o n ,  a s  s t a t e d  by  To m l i n s o n  ( 1 9 9 5 )
i s  tha t  s tuden t s  needs  mus t  f i r s t  be  iden t i f i ed ,
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and then met, by enabling them to grasp essential
k n o w l e d g e ,  s k i l l s ,  a n d  d i s p o s i t i o n s  a t  t h e i r
o w n  p a c e  ( r e a d i n e s s ) ,  a c c o r d i n g  t o  t h e i r  o w n
prefe rences  ( in te res t )  and  in  the  sensory  mode
(learning style) which most effectively characterizes
the i r  i nd iv idua l  na tu r e .  Teache r s  mus t  be  we l l
acquainted with inclusion and the different iated
model, as well as key strategies for implementation.
McAdamis  (2000)  po ints  out  tha t  t rans i t ion ing
t o  a n  i n c l u s i v e  m o d e l  w i l l  l i k e l y  b e  s l o w  a n d
d i f f i c u l t .   R i t t e r  ( 1 9 9 9 )  a d d s  t h a t  l e a r n i n g
e f f ec t i ve  s t r a t eg i e s  fo r  u se  w i th  the  cu l tu r a l l y
d i v e r s e  a n d  s p e c i a l  n e e d s  o f  s o m e  s t u d e n t s
i s  a  t i pp ing  po in t  fo r  the  succe s s fu l  l aunch ing
o f  a  d i f f e r e n t i a t e d  c u r r i c u l u m  i n  a n  i n c l u s i v e
c l a s s r o o m .

S t a n f o r d  ( 2 0 0 3 )  h a s  s t a t e d  t h a t  s t r a t e g i e s
a n d  c u r r i c u l u m  a d a p t a t i o n  a r e  n o t  e n o u g h
t o  r e g i s t e r  s u c c e s s f u l  s t u d e n t  a c h i e v e m e n t .
S t u d e n t  a s s e s s m e n t  i s  a l s o  n e e d e d ,  f o r  p r e /
post benchmarking of knowledge/skill development,
b u t  a l s o  a s  a n  i nve n t o r y  o f  s t u d e n t  i n t e r e s t s .

Gardne r ’s  ( 2001 ,  1983 )  theo r y  o f  Mu l t i p l e
Intelligences (MI) is a good way of conceptualizing
t h e  r a n g e  o f  p r e d i s p o s i t i o n s  t h a t  c h i l d r e n
bring to the learning task. Nolan (2003) obser ves
that Gardner’s  MI theory posits eight distinguishable
i n t e l l i g e n c e s ,  t h u s  d e m a n d i n g  t h a t  t e a c h e r s
“ ad j u s t  t h e i r  i n s t r u c t i ona l  s t r a t e g i e s  i n  o rde r
t o  m e e t  s t u d e n t s ’  i n d iv i d u a l  n e e d s.”  M o r e
r e c e n t l y,  G a r d n e r  ( 1 9 9 7 )  h a s  i d e n t i f i e d  t h e
eight as :  verbal- l inguist ic ,  logical-mathematical ,
visual-spatial, bodily-kinesthetic, musical-rhythmical,
i n t e rpe r sona l ,  i n t r ape r sona l ,  and  na tu ra l i s t i c .
A  n i n t h  i n t e l l i g e n c e  t h a t  G a r d n e r  i s  n o t  y e t
s a t i s f i e d  w i t h  i s  a n  e x i s t e n t i a l  i n t e l l i g e n c e .
Ga rdne r  make s  t he  po in t  t h a t  e a ch  i nd i v i dua l
p o s s e s s e s  a l l  e i g h t  o f  t h e s e  i n t e l l i g e n c e s  i n
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va r i o u s  d e g r e e s .   D e l i s l e  ( 2 0 0 1 ) ,  h owe ve r ,
b e l i e v e s  t h a t  t h e  G a r d n e r  t h e o r y  e s s e n t i a l l y
d i s p l a c e s  t h e  i m p e t u s  f o r  d i s t r i c t s  t o  p r o v i d e
p r o g r a m s  f o r  g i f t e d  b y  m a k i n g  a l l  s t u d e n t s
g i f t e d .  T h o m a s  ( 1 9 9 0 )  b e l i e v e s  t h a t  s t u d e n t s
w i t h  h i g h  a b i l i t y  i n  m u s i c - m a k i n g  a r e  l i k e l y
to benefit from recent developments in technology,
e l ec t ron i c s ,  and  the  in t e rne t .   These  and  o the r
s t r a t e g i e s  w e r e  e m p l o y e d  i n  t h e  s t u d y  t o  b e
d e s c r i b e d ,  a p p l y i n g  t h e  f o l l o w i n g  r e s e a r c h
hypo the s i s :

m idd l e  s choo l  s tuden t s  a r e  ab l e  to  be  more
a c t i v e l y  e n g a g e d  w h e n  a  t e a c h e r  d i s c o v e r s
w h a t  t h e i r  i n d i v i d u a l  n e e d s  a n d  c o n c e r n s  a r e ,
b y  i n v e s t i g a t i n g  s t u d e n t s ’  i n d i v i d u a l  l e v e l s
o f  r e a d i n e s s ,  i n t e r e s t ,  a n d  l e a r n i n g  s t y l e .

M e t h o d

Pa r t i c i p a n t s

T h i r t y - o n e  s i x t h  g r a d e  N Y S  p u b l i c  m i d d l e
s c h o o l  s t u d e n t s  w e r e  d i s t r i b u t e d  a s  9  b o y s
a n d  2 2  g i r l s .  O f  t h e  t h i r t y - o n e  s t u d e n t s ,  1 2
were Caucasian, 9 African-American, 7 Hispanic,
and 3 Pacif ic  Rim.   Student  program e l ig ib i l i t ies
r a n g e d  f r o m  1 6  i n  t h e  R e g u l a r  C l a s s ,  t o  7  i n
a  spec i a l  educa t ion  (SPED)  c l a s s.   S ix  s tudents
w e r e  i n  a n  E n g l i s h  L a n g u a g e  L e a r n e r  ( E L L )
c l a s s  a n d  2  s t u d e n t s  we r e  i n  a  G i f t e d  c l a s s .
Table 1  presents  the dis tr ibut ion of  31 students
i n  3  c a t e g o r i e s .

D a t a  C o l l e c t i o n  ( Q u a n t i t a t i v e )
S u r v e y  D a t a

R e f l e c t i n g  o n  t h e  c u l t u r a l  d i v e r s i t y  o f  t h e
t e a ch e r ’s  c l a s s ,  a n d  t h e  r a n g e  o f
p r e f e r r e d  t y p e s  o f  mu s i c ,  i t  wa s  d e t e r m i n e d

tha t  an  in s t rument  tha t  enab l ed  f r e e  s e l e c t ion
o f  c h o i c e  o f  m u s i c  w o u l d  s a t i s f y  t h e  p u r p o s e
o f  t h i s  r e s e a r c h ,  w h i c h  w a s  t o  e n h a n c e  t h e
leve l  of  engagement  for  middle  school  s tudents
i n  t h e i r  mu s i c  c l a s s .  A d d i t i o n a l l y,  d a t a  wa s
col lected which ident i f ied the process  by which
s tudent s  wou ld  p re fe r  to  demons t r a t e  mas te ry
o f  t a r g e t e d  g o a l s  a s s o c i a t e d  w i t h  t h e  c o u r s e
curriculum.   An interest inventory was developed
to  a s s e s s  those  top i c s  tha t  s tuden t s  i den t i f i ed
a s  e n g a g i n g  t o  t h e m ,  a s  w e l l  a s  a  p r o c e s s
most likely to engage student interest in completion
o f  a n  a u t h e n t i c  p r o d u c t .

 O b s e r va t i o n a l  D a t a

O n e  o f  t h e  f r e e - c h o i c e  s t a t i o n s  t h a t  t h e
teacher provided in the music room, for students
w h o  h a d  c o m p l e t e d  t h e i r  w o r k ,  w a s  a  C D
p l a y e r  w i t h  h e a d s e t .

A t  t h e  s t a t i o n  t h e r e  w e r e  5  C D s ,  e a c h
f e a t u r i n g  a  d i f f e r e n t  t y p e  o f  m u s i c .  T h e  f i v e
t y p e s  we r e :  p o p,  h i p  h o p,  c l a s s i c a l ,  c o u n t r y
&  w e s t e r n ,  &  b i g  b a n d .   A  s i g n  u p  ( d a t a
co l l ec t ion)  shee t  was  prov ided .  The  procedure
r equ i r ed  t h a t  s t uden t s  choos ing  t o  a c c e s s  t h e
C D  p l a y e r  m u s t  w r i t e  t h e i r  n a m e ,  c h o i c e  o f
C D,  d a t e ,  a n d  t i m e  w h e n  u s e d .   T h e  d a t a
thus  p rov ided ,  y i e l d ed  i n fo r ma t ion  r eg a rd ing
t h e  f r e e l y - c h o s e n  m u s i c a l  i n t e r e s t  o f  t h o s e
s tudent s  ( a  ma jor i t y,  bu t  no t  a l l )  who  acces sed
t h a t  s t a t i o n .

I n s t r u m e n t

To deter mine s tudents ’  ind iv idua l  interes ts,
t h e  2 0 - i t e m  m u s i c a l  i n t e r e s t  i n v e n t o r y  w a s
d e v e l o p e d  a n d  a d m i n i s t e r e d  d u r i n g  a n  e n t i r e

TA B L E  1 .  D I S T R I B U T I O N  O F  6 T H  G R .  M U S I C  S T U D E N T S  I N  3  C A T E G O R I E S

C a t e g o r i e s D i s t r i b u t i o n  w i t h i n  c a t e g o r i e s

G e n d e r B o y s  9 G i r l s  2 2

Ethn i c i t y C a u c .  1 2 A f - A m e r  9      H i s p a n i c  7 P a c i f i c  3

E l i g i b i l i t y R e g u l a r  c l a s s  1 6 S P E D  7      E L L  6 G i f t e d  2
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class period of  45 minutes.   This sur vey research
i n v i t e d  s t u d e n t s  t o  i d e n t i f y  t h e i r  m o s t  a n d
l e a s t  f a v o r i t e  a c t i v i t y  a s  w e l l  a s  t h e i r  m o s t
a n d  l e a s t  f avo r i t e  k i n d  o f  mu s i c  e . g.  p o p,
h i p  h o p,  c l a s s i c a l ,  c o u n t r y  &  we s t e r n ,  e t c .
T h e  s u r ve y  p e a ke d  s t u d e n t s ’  i n t e r e s t  t o  t h e
p o i n t  o f  t h e i r  a s k i n g  i f  t h e y  c o u l d  k e e p  i t
a n d  w o r k  o n  i t  f o r  h o m e w o r k .   T h e  M u s i c
Inventory is provided in the APPENDIX section
o f  t h i s  p a p e r .

P R E S E N TA T I O N  A N D  A NA LY S I S  O F
A C T I O N  R E S E A RC H  DATA

The interest inventory combined with teacher
o b s e r va t i o n  p r o d u c e d  t h e  d e s i r e d  o u t c o m e
of  de te r min ing  the  a reas  and  l eve l s  o f  in te res t
r e g a r d i n g  t h e  b r o a d  t o p i c  o f  s c h o o l i n g ,  a n d
t h e  n a r r o w e r  t o p i c  o f  m u s i c .   B a s e d  o n  t h e s e
findings, the teacher developed a tiered approach
to the different iat ion of the curr iculum content ,
t h e  p r o c e s s  b y  w h i c h  i t  w a s  d e l i v e r e d ,  a n d
t h e  p r o j e c t - b a s e d  a s s e s s m e n t s  t h a t  y i e l d e d

TA B L E  2 . 4  T Y P E S  O F  P R O J E C T  C H O S E N  ( B Y  #  A N D  % )

P R O J E C T S N U M B E R %  O F  TOTA L

C O M P U T E R  8  2 6

P O S T E R 1 4  4 5

S O L O  6  1 9

R E S E A RC H  PA P E R  3  1 0

T O T A L 3 1 1 0 0

t h e  p r o d u c t s  o f  i n s t r u c t i o n .
Inventory results indicated that the students’

i n t e r e s t s  s o r t e d  i n t o  t h e  4  f o l l o w i n g  p r o j e c t
types and their  frequencies :  computer-8,  poster-
1 4 ,  s o l o - 6 ,  a n d  r e s e a r c h  p a p e r - 3 .   P r o j e c t
types, their frequencies and per cent are tabulated
in TABLE 2 and graphically displayed in FIGURE
1 .

D i s c u s s i o n  o f  S t u d e n t  E n g a g e m e n t

At the  c lass  fo l lowing s tudents ’  complet ion
o f  t h e  i n t e r e s t  i nve n t o r y,  t h e  8  s t u d e n t s  w h o
had  chosen  the  compute r  p ro j ec t  were  d iv ided
i n t o  2  e q u a l  g r o u p s  o f  4 .  T h e  1 4  “ p o s t e r ”
s t u d e n t s  w e r e  a r r a n g e d  i n  2  g r o u p s  o f  5  a n d
1  g r o u p  o f  4 .  T h e  6  “ s o l o ”  s t u d e n t s  w e r e
d iv i d e d  i n t o  2  e q u a l  g ro u p s.  T h e  3  “ r e s e a r ch
p a p e r ”  s t u d e n t s  we r e  t h e i r  ow n  g r o u p.   T h e
t a s k  o f  e a ch  g r o u p  wa s  t o  d e t e r m i n e  a  r a n g e
o f  w i t h i n - g r o u p  ch o i c e s .   T h i s  p r o c e s s  wa s
obser ved to st imulate a g reat deal of  enthusiasm,
w h i c h  s u b s e q u e n t l y  d e v e l o p e d  i n t o  a  h e a l t h y
m e a s u r e  o f  c o m p e t i t i o n .
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C O N C L U S I O N S

A l l  o f  t h e  3 1  s t u d e n t s  w e r e  a c t i v e l y  a n d
e n t h u s i a s t i c a l l y  e n g a g e d  i n  t h e  c l a s s  p r o j e c t
o f  t h e i r  ( f r e e l y  s e l e c t e d )  c h o i c e .   W h e n  t h e
t e a c h e r  i n q u i r e d  o f  t h e  s t u d e n t s  w h a t  h a d
m a d e  s u c h  a n  i m p r e s s i v e  d i f f e r e n c e  i n  t h e i r
a p p r o a c h  t o  t h e  p r o j e c t s ,  a l l  e n t h u s i a s t i c a l l y
s t a t e d  t h a t  t h e  o p p o r t u n i t y  t o  e x p r e s s  t h e i r
p re fe r r ed  means  o f  demons t r a t ing  the i r  new ly
acquired knowledge and ski l ls  was the difference
t h a t  m a d e  a  d i f f e r e n c e .   T h e i r  e x c i t e m e n t
a n d  t a s k  c o m m i t m e n t  w a s  t h e  m e a s u r e  o f
substantial movement toward a proactive disposition
t o w a r d  a l l  e l e m e n t s  o f  t h e  c h o r u s  e n s e m b l e .

I m p l i c a t i o n s  f o r  F u t u r e  R e s e a r c h

Music  ins t ruc t ion  can  be  a  power fu l  source
of  mot iva t ion  for  t eacher s  in  a l l  sub jec t  a reas.
Part icu lar ly  wi th middle  school  s tudents ,  music
is an important part of  their lives.  The differentiation
o f  t h e  m u s i c  c u r r i c u l u m  i n  t i e r e d  l e s s o n s
a n d  a c t i v i t i e s  o f  i n t e r e s t  t o  t h e  s t u d e n t s  c a n
b e  a  p owe r f u l  s t r a t e g y,  p a r t i c u l a r l y  w h e n
t h o s e  s t u d e n t s  a r e  s u r ve y e d  f o r  t h e i r  i n p u t
on how they prefer to demonstrate their knowledge
acquisition and skill mastery.  Does the differentiated
a p p r o a c h  t h a t  s p e l l e d  s u c c e s s  f o r  t h i s  m i d d l e
s c h o o l  m u s i c  c l a s s ,  h a v e  s i m i l a r  p o t e n t i a l
f o r  m i d d l e  s ch o o l  A r t  c l a s s e s ?  Fo r  P hy s i c a l
E d u c a t i o n  ( P E )  c l a s s e s ?   C a n  s i m i l a r  r e s u l t s
b e  o b t a i n e d  f o r  h i g h  s c h o o l  A r t ,  M u s i c ,  a n d
P E ?   D o  t h e  s a m e ,  o r  d i f f e r e n t  v a r i a b l e s
c o n t r o l  f o r  g i f t e d  o r  c o g n i t i v e l y  i m p a i r e d
s t u d e n t s ?   C a n  t h e  s a m e  l i g h t  o n  a  ch i l d ’s
f a c e  w h e n  ( s ) h e  i s  s i n g i n g ,  b e  o b t a i n e d  w h e n
d i f f e r e n t i a l l y  e n g a g e d  i n  a n y  o f  t h e  a b o v e -
mentioned classes?  Tr uth-seeking invest igators
have  much  fe r t i l e  g round  for  fu r ther  r e sea rch .
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A P P E N D I X

M u s i c  S u r ve y

N a m e :
D a t e :

1 .  T h i n k  o f  a t  l e a s t  t h r e e  w o r d s  t o  d e s c r i b e
y o u r s e l f .

2 .  I n  C h o r u s ,  w h a t  i s  y o u r  f a v o r i t e  a c t i v i t y ?
(Cer ta in  jobs,  computer,  jour na l s,  per for ming ,
l e a r n i n g  n e w  s o n g s … )

3 .  W h a t  i s  y o u r  l e a s t  f a v o r i t e  a c t i v i t y ?

4 .  D o  y o u  e n j o y  b e i n g  c a l l e d  o n  b y  y o u r
t e a che r s ?

5 .  D e s c r i b e  y o u r  f a v o r i t e  k i n d s  o f  m u s i c
( Po p,  H i p  H o p,  C l a s s i c a l … )

6 .  Name your  f avor i t e  mus i c i ans/per for mers/
s i n g e r s / r a p p e r s .

7 .  O n  a  s c a l e  o f  1 - 1 0  h o w  m u c h  d o  y o u

e n j oy  s i n g i n g  i n  ch o r u s ?  1 = n o t  a t  a l l ,  5 =  i t ’s
O K ,  1 0 =  i t ’s  my  f avo r i t e  p e r i o d  ( b e s i d e s
lunch ! ) .

8 .  H o w  m u c h  d o  y o u  e n j o y  s i n g i n g  o u t s i d e
o f  c h o r u s ?  A n d  w h e r e  e l s e  d o  y o u  s i n g ?   U s e
t h e  s c a l e  a b o v e  t o  r a t e .

9 .  I f  g ive n  t h e  o p p o r t u n i t y,  w h a t  wo u l d  yo u
l ike to learn about (musical ly)  that Mrs.  Latt imer
h a s  n o t  d i s c u s s e d  t h i s  s c h o o l  y e a r ?  ( r e a d i n g
m u s i c ,  c o m p o s e r s ,  o t h e r  c u l t u r e s ’  m u s i c … ) .

1 0 .  H o w  d o  t h i n k  y o u  w o u l d  f e e l  i f  y o u
a u d i t i o n e d  f o r  a  s h o w  l i k e  A m e r i c a n  I d o l ?
( n e r vo u s,  h a p p y,  e xc i t e d ,  s c a r e d )  Wo u l d  yo u
e v e n  c o n s i d e r  a u d i t i o n i n g ?

1 1 .  W h a t  w o u l d  e a c h  j u d g e  s a y ?
“ N i c e ! ”   “ Yo u ’r e  t h e  n e x t  A m e r i c a n  I d o l ! ”
“ N e e d s  s o m e  w o r k . ”

1 2 .  H o w  d o  t h i n k  y o u  w o u l d  f e e l  i f  y o u
we r e  t o  p e r f o r m  f o r  a  mu s i c  j u d g e  a t
N Y S S M A ?

1 3 .  H o w  w o u l d  t h e  j u d g e  r a t e  y o u  o n  t h e
s c a l e  o f  1 - 8 ?  1 = ve r y  p o o r ,  8 = o u t s t a n d i n g.

a .  W h i c h  c a t e g o r y  w o u l d  y o u  b e  t h e  b e s t  i n ?

b.  W h i ch  wo u l d  yo u  n e e d  t h e  m o s t  wor k ?

E x p r e s s i o n
To n e  Q u a l i t y
P i t c h  ( b e i n g  i n  t u n e )
N o t e  r e a d i n g
Rhy thm
D i c t i o n  ( h o w  t h e  w o r d s  f l o w )
A c c u r a c y
B r e a t h  s u p p o r t

1 4 .  Wo u l d  yo u  e n j oy  l e a r n i n g  t o  d a n c e ?

1 5 .  Wo u l d  yo u  o r  d o  yo u  e n j oy  b e i n g  a n
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a t h l e t e ,  i f  s o  w h a t  k i n d  o f  s p o r t ?

16 .  Wou ld  you  en joy  l e a r n ing  to  p l ay  a  mus i ca l
i n s t r u m e n t ?  I f  s o  w h i c h  o n e ?

1 7 .  W h a t  c a r e e r s  i n t e r e s t  y o u ?

1 8 .  I n  t e n  y e a r s ,  w h a t  d o  t h i n k  y o u  w i l l  b e
d o i n g ?

1 9 .  S u p p o s e  yo u  we r e  i nvo l ve d  i n  a  p l ay,
w h i ch  p a r t  wo u l d  yo u  m o s t  e n j oy.

D i r e c t o r
S o u n d  o r  L i g h t s  t e c h n i c i a n
S t a g e  c r e w p e r s o n
L e a d  a c t o r / a c t r e s s
A c t o r / a c t r e s s -  n o t  t h e  l e a d .
S e t  D e s i g n e r
H o u s e  m a n a g e r /  A d v e r t i s i n g

2 0 .  D e s c r i b e  s o m e t h i n g  a b o u t  y o u r s e l f  t h a t
m a k e s  y o u  r e a l l y  p r o u d .
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Farley Middle School 
RUBRIC:  Music Ace- 6 lessons and games 

  
Name: ________________________ Teacher: ______________________  
Date : ___________________ Title of Work: ___________________  
  Criteria Points  
 1 2 3 4   

Pre-progress 
Report 

student did not turn 
in pre-progress 

report at all 

student turned it 
in during the 

project 
 

student turned 
in pre-progress 

report 
____ 

Completion 
student did not 
complete the 

activity 

student 
completed part 
of the activity 

 

Student 
completed all 
activities and 

games 

____ 

Progress 
Report 

Turned In 
report not turned in report turned in 

late  
report turned in 

on time ____ 

     ____ 
     ____ 
        Total----> ____   

Teacher Comments: 
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Farley Middle School 
RUBRIC:  Poster Project 

  
Name: ________________________ Teacher: _____________________  
Date : ___________________ Title of Work: ___________________  
  Criteria Points  
 1 2 3 4   

Written 
info:dates, 
important 
places and 

people 

1-2 pieces of info 3-4 pieces of 
info 

5-6 pieces of 
info 

7-8 pieces of 
info ____ 

Artwork: 
hand drawn, 

clippings, 
photos 

no artwork poorly prepared 
artwork 

artwork well 
displayed 

artwork 
outstanding, 

placed well and 
well chosen  

____ 

Accuracy info was not 
accurate 

info was partially 
accurate 

info was 
accurate but 

minimal 

info was 
completely 
accurate 

____ 

Quality Poster was sloppily 
made 

poster was 
completed 

poster was well 
made 

poster was well 
designed and 

creative 
____ 

Student's 
presentation 

student just held 
poster 

student read 
poster 

student read 
poster and 

gave additional 
info 

student read 
poster, gave 

info, and 
answered 

questions about 
his work 

____ 

        Total----> ____   
Teacher Comments: 



Farley Middle School 
RUBRIC:  Solo Project 

  
Name: ________________________ Teacher: ______________________  
Date : ___________________ Title of Work: ___________________  
  Criteria Points  
 1 2 3 4   

Presentation student appears 
unprepared 

student appears 
slightly prepared 

student 
appears 
prepared 

student 
appears 

confident and 
prepared 

____ 

Vocal quality sings in a whisper very breathy or 
nasal and harsh good tone very clear with 

breath support  ____ 

Accuracy notes/rhythm were 
not accurate 

notes/rhythm 
were sometimes 

accurate 

notes/rhythm 
were mostly 

accurate 

notes/rhythm 
were always 

accurate 
____ 

Memorization not memorized 
somewhat 

memorized, still 
needs words 

1-2 memory 
slips 

solidly 
memorized ____ 

Expressive 
quality 

little or no 
expression of the 
songs message 

some expression expressive in 
most parts 

extremely 
expressive, 

student knows 
the "story" 

he/she is telling 

____ 

        Total----> ____   
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Teacher :   ____________________________

Chorus  Projec t

You may choose one act ivi ty  to  complete  and present  ( i f  appropriate)  in  place of

your  journal  grade (25%) for  fourth quarter.

1 . Music  Ace Project -  Comple te  6  new lessons  and games ,  pr in t  out  progress  and

turn in.

2 . Poster-  Research a  favori te  musician.  Create  a  poster  that  detai ls  his /her  l i fe .

Include visuals ,  dates  and facts .  Check spel l ing.  Present  to  c lass .

3 . Solo  performance -  Prepare  a  song/ rap  and perform i t  for  the  c lass .  I t  needs  to

be memorized.  Clari ty and dict ion wil l  be graded.

4 . Research paper -  Research  the  mus ica l  Hairspray  or  Ragt ime .   Wr i te  a  1 -2

page summary and present  your f indings to the class.

All  projects  must  be  completed  by  May 28 th.

Please f i l l  in  a  turn in to your teacher  at  the end of  class .

I  choose  p ro jec t  #  _______________________

I wil l  work very hard to complete  this  project .  I  real ize that  i t  is  worth 25% of  my

four th  quar te r  g rade  _____________________________________ .
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